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Introduction

The core objective of OSCAR is to identify best practice in awareness, intervention, and solutions in the mental health
areas across the partner countries with an emphasis on educational staff. A recent SAMH report states that 66% of
teachers in their survey respondents did not feel that had received sufficient training in mental health to allow them to
carry out their role properly whilst only 12% of teachers who responded, felt they had adequate training in mental
health. By collating existing best practices across the partnership network and the use of service design, the project aims
to deliver improvements to current provision across awareness, identification, and support.

Key Outputs

e Creation of a repository of Case Studies and Best Practices (this document)
e |dentify current issues, barriers and touch point friction and use service design principles to plan and identify
solutions using transnational learning activities

® Development of guidelines based on best practice identification for dissemination and targeted at various actors
including teachers/lecturers, student support staff, policy makers and students

Project Partnership
ZAT (BG)

Otxarkoaga (ES)

ROC Da Vinci (NL)
Epimorfotiki (GR)

Careeria (Fl)

D&A College (UK)

For additional information regarding the project, please contact international@dundeeandangus.ac.uk
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Best Practice name: Case Study

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Teachers

Problem to be addressed:

Give possible solutions to teachers about how to procced with problematic students.

Implementation process:

Twice a term, a psychologist from Agintzari (psychological office specialized in teenagers) comes to school to advice teachers.
Teachers choose one of the most problematic/difficult students to do a case study. The session starts with the tutor giving
information about the family background, any biographical, medical or any other information that may seem relevant. The
psychologist starts writing a draft of the student’s life history on the blackboard. After that, the teachers give examples of
any type of behaviour that may call the teachers’ attention. With all this information, the expert gives some clues about the

reasons that may be the origin of that behaviour and tips about how to handle the relationship with the student.

Key results:

Better understanding of the students’ difficulties and their psychological process.

Better answer to the students’ needs.

Contact information:

international@otxarkoaga.org

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

No pictures or link because everything is confidential.

((. Overcoming Student Challenges and Aiding Retention // 2019-1-UK01-KA202-061497 // Page: 3

0SCAR



mailto:international@otxarkoaga.org

Co-funded by the
Erasmus+ Programme
of the European Union

Template for Best Practice Description

Overcoming Student Challenges and Aiding Retention - OSCAR (2019-1-UK01-KA202-061497)
10-1 Studies /analysis — Best Practice Guidelines / report

Best Practice name: Girls Club

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Female students

Problem to be addressed:

Given the low percentage (13 % school year 2019/2020) of girl students in the school, sometimes the school environment

can be difficult for them. It is difficult to survive in a male environment, mainly for those without social skills.

Implementation process:

Two teachers are in charge of the club every school year. They meet once or twice a week to do different kind of activities,
such as, debates, posters to show what they do and think, handcrafts...The objective is, that female students from different
backgrounds, ages and school levels meet to share their worries, interests and problems that may rise in their lives. Doing

this, a kind of sisterhood is created.

Key results:

Make male students aware of their feelings and fears.
Detection of gender violence and abuse.

Reduction of conflicts among girls at school.

Contact information:

international@otxarkoaga.org
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Best Practice name: Workshop to prevent Drug Addictions

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Students

Problem to be addressed:

Prevent drug addiction and raise awareness of the dangers of drugs.

For consumers, information and advice.

Implementation process:

The townhall of Bilbao offers workshops for students in the schools. Experts come to school and organise different

workshops with students.

Key results:

Students get to know help points and the services given by the townhall.

Contact information:

international@otxarkoaga.org

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://www.bilbao.eus/cs/Satellite?c=Page&cid=3000005415&pagename=Bilbaonet/Page/BIO home
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Best Practice name: Auzo Bizi

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Migrant homeless students (currently 19 students and rising because when they turn 18 the have to leave the hosting
houses provided by the government).

Problem to be addressed:

Help homeless students to cover their basic needs.

Implementation process:

School provides them with:

e Shower

e laundry

e Lunch at school canteen

e Local transport cards

e Help with official documents regarding housing, financial aid...
As a result of needs seen among some students and the teachers’ concern, last school year the school started giving a lunch
service and the local transport card for those students.
At the beginning of this school year, seen the increase of this cases, the school started providing them with a laundry and
shower service. Later, the school hired a Social Assistant whose origin is Moroccan, which is mostly the origin of those

students, so this helps solve communication problems.

Key results:

Before starting with this project, the students who became homeless started dropping school.

We are noticing these students keep attending school and we expect a very low percentage of drop offs.

Contact information:
Mouad Ouhda Menzou mouhda@otxarkoaga.org
international@otxarkoaga.org
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Best Practice name: Creating a Network

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Students

Problem to be addressed:

A problem that cannot be solved in the school system detected in a student.

Implementation process:

When a problem that cannot be solved in the school system is detected in a student, the teacher, usually the tutor, starts
searching for help in different associations, organizations, professionals and social services. In that way, the teacher creates
a network of different resources for the students and/or their families.
This has been implemented in cases of:

e  Family violence

e Unwanted pregnancy

e Sexual abuse

e  Addictions

Key results:

The students/families have access to a network of resources that wouldn’t have been possible without the teachers’ help.

Contact information:

international@otxarkoaga.org

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Level of satisfaction for school year 2018/2019:
- Level of satisfaction of families with the relationship with the tutor 8,40 out of 10

- Level of satisfaction of students with the relationship with tutors 8,65 out of 10
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Best Practice name: Tutoring

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Students in psychological treatment.

Problem to be addressed:

Improvement of the students’ well-being.

Implementation process:

To improve students’ well-being, not only in the academic field, tutors work closely to other professionals such us,

psychologists, therapists, Psychiatry doctors...

When the teacher knows that a student is involved or attends a psychological treatment, he or she offers the student the

possibility of working together with those professionals. If the student (or the families if they are minors) agree, they ask the

professional and if this one also agrees, they start working hand in hand.

Key results:

Improvement on the well-being of the students.

A better answer to the students’ needs.

Contact information:

international@otxarkoaga.org

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Level of satisfaction for school year 2018/2019:
- Level of satisfaction of families with the relationship with the tutor 8,40 out of 10

- Level of satisfaction of students with the relationship with tutors 8,65 out of 10
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Best Practice name: Leisure Management

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Students with special needs

Problem to be addressed:

Help students with a lack of social skills and a poor social network

Implementation process:

There are some students that spend their leisure time at home as they don’t have any interests, they have very low
motivation, they are apathetic... and they are not able to change this situation on their own.

To give an answer to this situation, the students are interviewed and, depending on their characteristics, abilities and
interests, the teacher makes a research of cultural and free time associations in the neighbourhood the student lives. With

all this information the teacher gives the student a plan of activities to do in their leisure time.

Key results:

Increase of the motivation of students and self-esteem.

Contact information:

international@otxarkoaga.org

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

N.A.
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Best Practice name: Physical activity promotion

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Students with low income

Problem to be addressed:

Lack of physical activity among students that can not afford a sport centre...

Implementation process:

If a student needs or want to do some physical activity but can not pay for it, the school puts them contact with a non-profit
association of the neighbourhood called TENDEL. This association, among other activities, rules a gym where they can go for
free to use their facilities, join the boxing club or other lessons, in return the students agree to help with the maintenance

and cleaning service.

Key results:

Improvement of healthy habits.
Link the students with the life of the neighbourhood.

Contact information:

international@otxarkoaga.org

https://asociaciontendel.org/

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

N.A.
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Best Practice name: Calm after Storm

Author: Centro Formativo Otxarkoaga Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Students with intellectual disabilities.

Problem to be addressed:

High level of excitement after the break.

Implementation process:

This kind of students get very excited during the break time so every day when they come back to the classroom before
starting the last part of the lessons, teachers and assistants carry on relaxation activities such as, breath control, meditation...
This kind of activities have to be trained during the first weeks of the school year so that students feel comfortable with
them and get in the habit. For this kind of students, it is important to do these activities always at the same time and in the

same room and they can not take more than 15 minutes.

Key results:

The level of arousal and nervousness lowers and they can continue with the lessons.

Contact information:

international@otxarkoaga.org

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

N.A.
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Best Practice name: TREVA

Author: Lagungo Fundation Organization: Centro Formativo Otxarkoaga Country: Spain

Target group:

Students and staff

Problem to be addressed:

Management of emotions

Implementation process:

Our school has been participating in TREVA programme for several years. This programme consists on experience-based
relaxation techniques applied in the classroom. Lagungo Fundation, an office of experts in family and psychology and
mediation, trained all staff at school in the implementation of psychophysical techniques. These techniques are based on
mindfulness, relaxation and meditation, among others. First, the staff was trained in the techniques by experiencing them
and, afterwards, they were trained on how to implement them in class with the students. A suitcase of activities was created
with two parts, activities and techniques that the staff can use for themselves and in group to relax and manage emotions,
and on the other hand, activities to be carried out with students.

The objective is to create an environment that eases the relationships and the learning process.

Key results:

Teachers get a tool of techniques to manage everyday stress and conflicts at school.

Students lower level of anxiety and excitement.

Less conflicts.

Creation of a silent room, called The Cave, for teachers to use so that they can be in silence, meditate or just relax during

the day.

Contact information:

lagungo@lagungo.org

international@otxarkoaga.org
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Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://www.centrofamiliarlagungo.org/wp-content/uploads/2015/03/formacion para el profesorado.pdf
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Best Practice name: Meet and mingle practice — ‘Jalkautuva tydote’

Author: Organization: Careeria Country: Finland
Johanna Oljemark

Target group: Students and guidance counsellors in vocational institutions

Problem to be addressed:
Different professionals work within the school organization but students are not always aware of the services or do not
find them

Implementation process:

Guidance counsellors and school social workers will actively meet and mingle with students throughout the whole study
premises, e.g. during breaks, rather than sitting in their offices waiting for students to come to them. Creating an
interactive presence with the students, engaging in small talk and discussing current events and needs, will create better
wellbeing and confidentiality with students. This practice will also increase cooperation and flow with teachers.

Key results:

Early intervention and study progress become more efficient.

Contact information:
Johanna.oljemark@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
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Best Practice name: One-Stop Guidance Centre

Author: Organization: Careeria Country: Finland
Johanna Oljemark

Target group: Young people (15-29-year-olds) without work or education

Problem to be addressed:

Unemployed youth is not aware of - or cannot find all the services that society is organizing for them

Implementation process:

The One-Stop Guidance Centre (Ohjaamo) is a place where a young person under the age of 30 can get help and advice on
matters related to work, education and everyday life. The centres aim to ensure that young people can access the support
available to them and to which they are entitled. The centres form a key principle in Finland’s delivery of the Youth
Guarantee.

Service provision systems, in which different sectors concentrate solely on the efficient management and promotion of
their own individual services, in the short term may prove highly ineffective from the customer perspective, regarding
overall service experience and support provided. The One-Stop Guidance Centres are a response to this challenge through
multi-agency collaboration under one roof.

In addition to this, our school Careeria is cooperating with Ohjaamo — our student counsellor meets applicants there and
we participate in different events organised for youth.

Key results:

A young person finds all necessary information about working, studying, economic benefits and social services in one
place.

Contact information:
Johanna.oljemark@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Publication about One-stop guidance center (2018):
https://www.doria.fi/bitstream/handle/10024/162148/0OneStopGuidance.pdf?sequence=5&isAllowed=y
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Best Practice name: One-Stop Guidance Centre

Author: Organization: Careeria/ project by Diaconia Country: Finland
Johanna Oljemark/ Eeva Kyla- University of Applied ciences

Setald and Heli Sipila at Diaconia

University

Target group: Students

Problem to be addressed:

Strength and motivation for students

Implementation process:

DIACONIA UNIVERSITY OF APPLIED SCIENCES had a project in 2018-20 “Strength for Studies”, or Voimaa opiskeluun in
Finnish. The target of the project was to prevent the suspension of studies, to support students comprehensively during
their studies and to improve students’ mental health and coping skills. The project received funding from the European
Social Fund. Now after the project other universities of applied sciences and vocational institutions will benchmark the
support models for students who have difficulties in their studies.

Students could participate in different support groups led by study guidance counsellors. One target group was meant for
students who have had difficulties getting started with their studies. Another support group was for students who return
to their studies after a break, and one was for students who have difficulties completing their studies during the time
leading up to graduation.

Key results:

Support groups for students were organized. Students’ self-perception, wellbeing and time management was developed.

Contact information:
Johanna.oljemark@-careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://voimaaopiskeluun.diak.fi/wp-
content/uploads/sites/7/2019/09/Diak Voimaa opiskeluun konferenssijuliste AO v3-1.pdf
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Best Practice name: Studies supporting learning skills

Author: Organization: Country:
Riina Salminen Careeria Finland
Target group:

All students

Problem to be addressed:
When a student requires separate studies supporting learning skills to: be able to achieve qualification unit
learning targets, develop skills required in studies, or the energy and strength to complete the qualification.

Implementation process:

Each student participates in an initial assessment after which, the teacher assesses and documents initial
assessment results, creates a summary of starting levels a and then creates a counselling and support plan for
studies supporting learning, and documents study preparedness study content and study period PCDP.

Studies supporting learning skills can be organized for example in maths, Finnish language, foreign language or
information technology. Further to this, a student can receive help and support with study skills or
development of personal life management skills. This kind of study will always be individually planned and
meet individual student needs.

Studies supporting learning skills can be arranged on separate individual days, as an integrate part of the
qualification training, or as longer continuous periods.

The organizer of the training will decide on the organization and content of studies supporting learning skills.
Students can participate in this form of study for a maximum period of six months.

Key results:

More efficient study progress and lower suspension of studies rates.

Contact information:

Eeva-Kaisa Pakkala

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Attachment description of the process.
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Best Practice name: Studies supporting learning skills

Author: Organization: Country:
Riina Salminen Careeria Finland
Target group:

All students

Problem to be addressed:
When a student requires separate studies supporting learning skills to be able to achieve qualification unit
learning targets or skills required in studies and to complete the degree.

Implementation process:

Student will participates in initial assessment. After that teacher will assesses and documents initial assessment
results, creates summary of starting levels a Then teacher creates counselling and support plan for studies
supporting learning and documents study preparedness study content and study period PCDP (Personal
Competence Development Plan).

Studies supporting learning skills can be organize for example in math, Finnish language, foreign language or in
information technology. Further a student could get help and support on her/his study skills or develop of
her/his life management. This kind of studies will always plan individually and it is taking care of student’s
needs.

Studies supporting learning skills could either do on individual days as part of degree training or longer
continuous periods.

The organizer of training will decides on the organization and content of Studies supporting learning skills.
Students can participate this kind of studies for maximum of six months.

Key results:

Studies are progressing and suspension of studies will decreases.

Contact information:

Eeva-Kaisa Pakkala
eeva-kaisa.pakkala@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Attachment description from the process.

((. Overcoming Student Challenges and Aiding Retention // 2019-1-UK01-KA202-061497 // Page: 18

0SCAR




Co-funded by the
Erasmus+ Programme
of the European Union

Template for Best Practice Description

Overcoming Student Challenges and Aiding Retention - OSCAR (2019-1-UK01-KA202-061497)
10-1 Studies /analysis — Best Practice Guidelines / report

Best Practice name: StudyO — open learning environment for studies

Author: Organization: Country:
Riina Salminen Careeria Finland
Target group:

All students groups

Problem to be addressed:

Different issues, topics and all kinds of personal study related challenges.

Implementation process:

Students can come to the StudyO supported learning groups with different problems or topics and they will get help and
advice on many things. We have special know-how and areas of expertise employees working in our StudyO groups on
different days, and students can attend according to their individual requirements on days when such experts are present.

Special education teachers
- provide specific tips and solutions for different learning challenges
- provide suggestions about new study methods, equipment and programmes which will help with studies
- help students to consider different options and decide on the need for special support in their studies
- advise students on how to find the right kind of support in different service fields (for example curator,
psychologist, public health nurse)
Student counsellor
- gives advice on how to apply to different schools
helps students to consider and undertake postgraduate studies
helps to find information on different professions and opportunities, and how to become employed
gives guidance on how to make future plans
helps students to find the most suitable individual way to demonstrate their own competence
helps to find a job-learning place
helps with creating a CV, job application or video CV
gives guidance and support on all kinds of study related challenges; online courses, portfolio, and planning for
competence demonstration event
Finnish teacher
- helps to improve Finnish language skills
- helps to understand the meaning of the qualification related vocabulary
- gives tips on how to maintain and strengthen their own mother language

Key results:
- tocomplete undone homework
- tocomplete online courses
- tomanage and complete studies on time
- toimprove self-esteem and self belief

Contact information:
Riina Salminen
riina.salminen@careeria.fi
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Best Practice name: Smiling Mind

Author: Jane Martino & James Organization: Jane Martino & James Tutton Country: Australia
Tutton

What is the target group: Students, teachers, other employees

Who are implementers or actors: the entrepreneurs Jane Martino & James Tutton; teachers and other employees are to
use this method and application.

Challenge to be addressed:
e Increased mental wellbeing
e Greater concentration & focus
e Improved academic performance
e lessstress
e Calmer classrooms

Description of implementing process:
Smiling Mind is a unique tool developed by psychologists and educators to help bring balance to people’s life.

It improves attention, meaning students are more capable of taking in new information without being distracted by internal
reactions or preconceived perspectives.

It improves working memory,cognitive flexibility, reasoning, planning, goal directed behaviour and self regulation, essential
skills when it comes to learning new information.

It reduces emotional reactivity, behavioural issues, anxiety and depression. This means students have fewer potential
obstacles standing in the way of their learning.

Just as they teach kids to eat well and stay fit to keep their bodies healthy, teaching children how to proactively care for
their mind is equally important.

To help achieve our vision we set about to evaluate the impact of our school based program using a randomised controlled
trial design.

Twelve schools, 1853 students and 104 teachers took part in our research.

The first step was to train the teachers. At each school we introduced the concepts of mindfulness for teachers and
meditation to the teachers and asked them to practice mindfulness themselves for the next 5 weeks, with our app to guide
them.

Next, they asked teachers to integrate mindfulness for students into their classes at least three times per week over an 8-
week term, following our app for guidance around mindful learning. They also encouraged the students to use the app
outside these times to practice their own meditations.
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Professional Development

In person and online workshops and training for whole staff and individual educators.

Student Workshops

Mindfulness workshops delivered at your school for students of all ages.

Classroom Resources

Comprehensive social-emotional learning curriculum, clear lesson plans and practical resources for the classroom.
Free Mindfulness App

Easily accessible mindfulness activities and meditations for students and teachers on our state-of-the-art app.

Conclusions:
Wellbeing is essential for learning. With mindfulness students are more focussed and more engaged learners.

In 2016, independent researchers evaluated the Smiling Mind program. This was one of the largest research programs
worldwide evaluating a technology-assisted mindfulness meditation program in schools.

Researchers from Deakin University and InsightSRC surveyed 12 schools, 104 teachers and 1,853 students to assess the
impact of the Smiling Mind mindfulness program.

The results indicated that the program can assist with students' sleep, wellbeing, managing emotions, concentration and
classroom school behaviour.

Contact information:

Melbourne, Australia

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://www.youtube.com/watch?v=FJJzhWoFMLO

https://www.youtube.com/watch?v=YAQ8g tS-D8&t=57s

https://www.youtube.com/watch?v=G7av5no757U

https://www.youtube.com/watch?v=op4otdMIHUo&t=1s
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Best Practice name: Student orientation to school questionnaire (SOS Q)

Author: Organization: Alberta Education Country: Canada

What is the target group: forth grade to ninth grade students

Who are implementers or actors: teachers

Challenge to be addressed: The survey results are used to develop insights into students' connectivity to school and identify
support strategies to reconnect students who have lost their positive connection to school or to reinforce students who
have a strong relationship with school. This study may also support applied research into ways to enhance student
engagement with school. Student information collected with the SOS-Q are strictly confidential and are protected as a
student’s personal information similar to the safeguards applied to student’s test data.

Description of implementing process:

The SOS-Q was developed by Alberta Education as part of a broader plan to improve high school completion by assessing
students’ attitudes towards school at key points in a student’s school experience.

This questionnaire aims to show students’ needs, to increase their motivation at school and to create more positive attitude
to the people they communicate either at school and at home. It includes statements as: ”I feel safe at school.; | am confident
| have the skills to succeed in school.; | worry about things too much.; | can adjust to changes in my life.” and so on. The
higher score students give, the more the statement is true for them.

Conclusions:

The SOS questionnaire is very important, because it shows students attitude to the school process, to the teachers, to their
classmates. It can help them in preventing conflict situations with both teachers and classmates, it increase emotional
intelligence, since everybody can express their opinion and could improve their achievements. Many schools in Canada use
this method for researches.

Contact information:

Contact by telephone
Toll free: 310-0000 (in Alberta)
Phone: 780-427-2711 (outside Alberta long distance charges apply)

Westmount school: Address: 240 Westland St
Okotoks, Alberta T1S 2J5

Phone: (403) 995-4824

Email: westmount@fsd38.ab.ca
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tel:3100000
tel:+17804272711

Langdon School

17 Brander Ave.

Langdon, Alberta

TOJ 1X2

Phone: (403) 936-4579

Fax : (403) 936-4589

email : langdon@rockyview.ab.ca

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://www.alberta.ca/index.aspx

https://langdon.rockyview.ab.ca/grade-7/student-orientation-to-school-sos-g-survey/view

https://westmount.fsd38.ab.ca/view.php?action=object&id=8091&stream=News
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Best Practice name: The Franca and Franco Basaglia International School “The practice of freedom”

Author: WHO Collaborating Organization: Community-Based Organization Country: Italy
Centre for Research and Training
in Mental Health, Trieste

What is the target group: teachers, students, people with mental illnesses, families

Who are implementers or actors: The Trieste Mental Health Department (MHD) is a public, community-based mental
healthcare service of the Trieste Local Healthcare Agency (ASS n.1) and a WHO Collaborating Centre for Research and
Training in Mental Health.

Challenge to be addressed:

It aims at teaching, transmit and updating the thinking and practice founded on the centrality of the person as citizen with
full rights, such as Franca and Franco Basaglia lesson and the Trieste experience, and more generally a critical approach to
psychiatry as far as fighting against institutionalization and medicalization is concerned, promoting an integrated concept of
care based on the community, that excludes the use of oppression and restraint methods.

Description of implementing process:

It intends to diffuse all practices and experiences inspired to those principles, based on same values, and acknowledged as
useful to innovation in the mental health domain. It aims at constructing adequate and internationally recognized curricula,
through theoretical and practical learning based on knowledge and study of services and practices, interacting effectively
with local settings.
It privileges young staff and al those who are engaged in the process of change.

It teaches and documents innovations in areas such as alternatives about crisis care, comprehensive CMHCs, early
intervention, social enterprises, rehabilitation and social inclusion, of recovery oriented practices and coproduction.

Conclusions:

The practice includes work with families, conducts trainings and researches about human rights, primary care and support
in community, mental health, improving treatments quality for people with severe mental disorder: health care and local
territory network accessibility.

Contact information:
Via Weiss 5 — 34127 Trieste (Italia)

who.cc@asuits.sanita.fvg.it
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Additional information about this practice (e.g. picture, process chart, videos, website etc.)

http://www.triestementalhealth.org/

http://www.triestementalhealth.org/good-practice-services-monday/

http://www.triestementalhealth.org/good-practice-services-tuesday/

http://www.triestementalhealth.org/good-practice-services-wednesday/
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Best Practice name: Life Investment is the Key to Employment

Author: Albena Drobachka, Organization: Association for Progressive and Open | Country: Bulgaria
Project manager Communication

What is the target group: people aged from 15-29, including volunteers at the age of 24 -25

Who are implementers or actors: Partners from 5 countries: Bulgaria, Hungary, Italy, Norway, Iceland, Latvia; In the
process will be involved psychologists, social workers, other volunteers.

Challenge to be addressed:
The project aims at researching, developing and implementing innovative methods for motivating and integrating young
people with mental health problems in the labor market.

Description of implementing process:

L.L.K.E. involves the increasing percentage of young people in the age group of 15-29 with mental health problems in Europe
and the inability of conventional employment methods to address the specific needs of this target group. The project aims
to enhance the social inclusion and employment of the target group by exploring the status of young people by developing,
testing and implementing an innovative methodology that meets their needs and engaging the entire community - relatives,
employers and institutions - in the process. In addition, the broad consortium partnership works internationally, seeking for
common European solutions for social inclusion and quality and sustainable employment for young people with mental
health problems. Experts in some of the most well-functioning state social systems, such as Norway and Iceland, will seek
to reduce social and economic disparities in Europe and build bilateral cooperation in this area. The international studies
carried out will provide the necessary data to create an innovative multilateral approach to include the target group - young
people with mental health problems in the age group of 15-29 years, with a special focus on the Roma population.

The first phase of the project is conducting in-depth researches to create the basis for: 1) developing an innovative
multidimensional methodology to improve the effectiveness of the target group in the labor market; and 2) conducting
information campaigns among employers about the specificity of the target group and promoting the topic as a whole.
Through the creation of Hidden Likes (the second phase) - support, communication and training centers, the project will
achieve synergy in building a healthier lifestyle and sustainable employment among the target group across Europe.

For this aim, Hidden Likes youth houses will be created - a place where young people receive support, mentoring and
understanding by engaging in numerous activities together with their friends and families,aiming to become more active in
the labor market. An in-depth study will analyze the reasons for the passivity of the target group in the labor market, as well
as collect information on combating stigma among employers. Developing a multilateral approach for long-term support
will close the circle and build the necessary skills and confidence in the target group, by adapting them to the labor market
and beyond. Implementing the project in partner countries will lay the groundwork for building a common European solution
to the problem.

The last phase of the project is aimed at providing ongoing support to the target group - young people with mental disabilities
- in the process of finding work and internships afterwards. Young people between the age of 15 and 29 who have mental
health problems, 10% of whom are Roma people, will receive support in communicating with potential employers and in
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developing professional skills before starting work. They will continue to be part of the program and receive the necessary
mentoring and assistance from specialists during the first year of their career development. In this way, people who have
experienced serious psychological trauma in the past will be pursuing their careers as independent, active and socially
engaged young leaders.

Conclusions:

The participants of the project will continue to be part of the program and receive the necessary mentoring and assistance
from specialists during the first year of their career development. In this way, people who have experienced serious
psychological trauma in the past will be pursuing their careers as independent, active and socially engaged young leaders.

Contact information:

Sofia 1000, Vitosha Blvd 25, fl.3

Tel: 00359876772018

Email: a.drobachka@project-like.com

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://project-like.com/en/
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Best Practice name: Looking forward my future - School makes sense

Author: Organization: Country:
Center for inclusive education Center for inclusive education Bulgaria

What is the target group: students from 9 years old to teenagers

Who are implementers or actors: parents, teachers, educational institutions, local professionals

Challenge to be addressed:

Developing and applying methodology and tool to keep children in school by increasing their motivation for learning and by
giving practical value of lessons learned in class; working with two partner schools Hristo Smirnenski Secondary School,
Brezovo and Georgi Benkovski Secondary School, Teteven.

Description of implementing process:

Around 12% of Bulgarian students drop out of school as early as at 9-12 years. Among the main reasons are poverty, learning
difficulties, disabilities and disillusionment. The motivation of children to pursue further education and career is low, because
the connection between studying and working is unclear. Often they neither see the connection between school and
professional realization nor how the school will ensure them a better life. Both educators and children perceive education
as an end in itself, rather than a means toward achieving professional and personal development, thus devaluing its
importance and making it appear useless.

This problem is more acute in poor communities and families where the low horizons and lack of perspective and good
examples, dooming many children to become school dropouts as early as 6-7 grade. The consequences are antisocial
behavior, unemployment and poverty.

Engaging the wider community — parents, teachers, educational institutions, local professionals and big enterprises and
institutions to take responsibility to create a bridge between the school and children’s professional life.

Many professionals are ready to invest children's motivation to continue their education and to support the building of
active and vibrant local community.

The activities included in the program help students to increase their motivation, emotional inteliggence, openess to
teachers and their classmates, gives them positivity and a desire for progress in the future.

The funding organization is THE VELUX FOUNDATIONS, Denmark.

Conclusions:

e The Programme reinforces the potential of school to attract local communities for joint activities; teachers to
extend their pedagogical skills and to show leadership skills; parents to become more open and to participate
more actively in the studying of their children; children to follow their dreams and to make conscious and
informed choices.
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e The Programme develops attitudes and skills for civic behaviour in school environment.

e The Programme directs its participants to overcome challenges, attitudes and behaviours, leading to standstill in
each of the groups. It challenges inertia, passivity, closeness, indifference, conformism and fear.

Contact information:
1000 Sofia, 133 Knyaz Boris I, Str
Email: office@cie-bg.eu

Tel: (+359 2) 870 20 63

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://www.ela-bg.eu/en

https://www.ela-bg.eu/en/452

https://www.ela-bg.eu/en/School-Make-Sense-School-Year-2016

https://www.ela-bg.eu/en/school-make-sense
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Best Practice name: LGsSis (Lynx)

Author: Rasa Norbute, a Organization: Country: Lithuania
psychologist

What is the target group: From teenagers to adults

Who are implementers or actors: RASA NORBUTE (VENCKUTE), a psychologist

Challenge to be addressed: Self-confidence, inner cleanliness and freedom, joy, problem-solving skills, desired habits and
tangible changes in reality, not just thoughts, are the main goals of the application.

Description of implementing process:

Online space that connects many people so that they can enjoy the healing, inclusive and inspiring impact of the community,
and | can help hundreds or even thousands at a time. In 2012 the online application Lusis was created. Self-confidence has
been chosen as the unifying axis as the main goal, but the variety of tasks and their combinations creates many opportunities
for growth.

The application includes questions and tasks, focusing on real needs, details, mindfulness, minimalism, discovery, desired
habits, daily rituals, intimacy with others and daily routine, fullness and relaxation.

Outcome-oriented, thoughtful, psychology-based and costly engaging tasks, along with their execution strategy, fully and
sustainably enhance self-confidence or other traits that are important to the participant, desired habits, and skills for change.
There are certain gamification elements in the online forest and other treats of tracking and promoting progress. The LUSIS
(Lynx) system inspires growth, weakens procrastination, fear and boredom. In the lynx, it is interesting and naturally eager
to try.

The user responds to tasks from different sections and could check out daily where he or she is up to and what kind of
progress is made.

Conclusions:

An inspiring daily routine can sometimes heal better than a psychologist, self-help books or training. The application provides
tasks on self-confidence, daily rotine and activities and promotes problem solving. It encourages personal empowerment
and cognition.

Contact information:

https://www.facebook.com/DziaugiuosiSavimi
info@dziaugiuosisavimi.lt
Tel: +37067187952
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Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://dziaugiuosisavimi.lt/
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Best Practice name: Mobile application for tranquility “ANIMA”

Author: The clinical psychologist Organization: Center “ANIMA”, city of Plovdiv Country:
Petya Stoicheva - Krivitski Bulgaria

What is the target group: From teenagers to adults

Who are implementers or actors: Petya Stoicheva - Krivitski, who invented the application, is a clinical psychologist in a
center called “ANIMA”.

Challenge to be addressed:

The exercises on the application are designed for each of us. Exercises help improve sleep, improve concentration, increase
motivation and help you achieve better results in sports, work, and daily life.

Description of implementing process:

ANIMA offers a synthesis of a significant number of relaxation and soothing techniques that are proven to work. They are
pretentious free and do not require you to have any prior preparation. Besides taking a few minutes each day and
incorporating them into your daily routine, they will not interfere with your lifestyle, but rather will improve its quality.

We all have experienced moments of stress, anxiety, fatigue, lack of motivation or even a loss of the ability to enjoy our
lives. Many people often experience anxiety, are tired of everyday life, work under stress, suffer from panic attacks, or
experience emotional situations. The ANIMA exercises aim to calm the mind and mobilize it with calmness because the calm
mind can cope with any life situation or emotional discomfort. You will be able to develop the qualities you want to possess
in order to achieve your goals and live comfortably and to the fullest.

The exercises on the app are divided into the following categories:

e Tranquility - exercises to calm the mind, relax the body, breathe harmoniously and experience consciously every
moment here and now. The mind will be able to relax, focus and cope with stress;

e Motivation - exercises help organize the day, motivate and program actions to achieve success and personal
satisfaction;

e Emotions management - exercises to cope with emotional sadness, pain, stress, addictions, fears, phobias, restless
sleep, bad habits, anxiety, obsessive thoughts and more.;

e Sport - the category was created specifically for athletes and offers mental training for motivation, concentration,
visualization and recovery. Focusing on specific goals is improved. Athletes are motivated to succeed and win while
relaxing and relaxing their body and mind;

e Relationships - mental exercises for the release of destructive feelings such as jealousy, insult, disappointment, loss,
hatred, envy or more.

Conclusions:

On ANIMA, people’s voice will them so they can cope with their fears on your own if they are experiencing panic attacks,
obsessive thoughts, demotivation, bad habits, jealousy, and many other emotional states and addictions that hinder happy
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and satistying life! The application can be extremely helpful for teengers who often feel confused, experience every single
emotion to a deeper level. It could help them realize where they are now, where they would like to achieve, how to react in
a great variety of situations, expressing emphathy and understanding to the others. Exercises on the app are not a substitute
for expert professional help, but they can effectively complement clinical therapy when diagnosed as having the need for it.

Contact information:

10 Todor Burmov Street, Plovdiv, Bulgaria
Tel: 00359 885 996 467
Email: petyastoycheva@abv.bg
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Additional information about this practice (e.g. picture, process chart, videos, website etc.)
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Best Practice name: Supporting children with emotional and behavioural disorders

Author: Foundation ”Partners — Organization: Country:
Bulgaria” Foundation “Partners — Bulgaria” Bulgaria

What is the target group: The program is created for social workers, psychologists and all professionals working with
children.

Who are implementers or actors: The Foundation ,Partners — Bulgaria” developed and implemented this methodology to
support children with challenging behavior in 2007 with the support of the OAK Foundation, Switzerland. Psychologists,
teachers and social workers are to ones to work during the process.

Challenge to be addressed:

® Permanent reduction of children at risk, identified as target group children;

e Raising parents' awareness of "emotional and behavioral disorders" and promoting the inclusion of positive parenting
practices and a culture of mutual assistance in the process of child rearing and upbringing;

¢ Changing the attitude of the specialists working in the system of education against the "emotional and behavioral
disorders” they face in their work and the acquisition of knowledge about adequately addressing them.

Description of implementing process:

This is an adapted methodology that is widely used and popular among psychologists and social workers in the United States
and the United Kingdom. In Bulgaria children with emotional and behavioral disorders (EBD), or "children with challenging
behavior" is defined as all those children and adolescents, who, without an expressed mental disorder, demonstrate
behavior, perceived as unacceptable, challenging or even dangerous to themselves and the others.

Challenging behavior can take many forms - from manifestations of open aggression (physical abuse, verbal aggression,
destructive behavior, etc.) to hidden, non-aggressive actions and states (self-harm, abuse of surfactants, tendency to self-
isolation, escape from home, etc.).

Despite the differences, children with emotional and behavioral difficulties also share some common characteristics:
 behavior that is inappropriate for socially accepted age;

* negative emotional states, expressed with anxiety, anxiety / fear or anger;

e difficulties or inability to establish and maintain social contacts with peers;

e learning difficulties that are not due to a specific illness, sensory impairment or intellectual deficiency.

The training to support children with emotional and behavioral disorders includes two modules:

e Support for children with emotional and behavioral disorders;

e Restrictive physical intervention in children with emotional and behavioral disorders.

Conclusions:
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® Increasing the capacity of childcare professionals: developing and putting into practice a comprehensive
methodology to support children with challenging behaviors and specialist training from the country in its
application;

e  Promoting positive parenting: organizing trainings for parents, mutual help groups and an online platform to
support positive parenting practices;

e Develop policies and strategies to support children with challenging behavior.

Contact information:

2A Yakubitsa Str. Sofia 1164 Bulgaria
Tel: 00359 87 859 3898
partners@partnersbg.org

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://partnersbg.org/en/home-2/
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Best Practice name: Theatre of emotions

Author: Children’s center “"Smart” | Organization: Children’s center "Smart” Country: Bulgaria

What is the target group: From six -year olds to teenagers, + 12 years old

Who are implementers or actors:
e Kamelia Todorova - Psychologist, Master in Child Development, Leader of therapeutic groups for children, teens
and adults, graduated from the Institute of Psychodrama, individual and group psychotherapy
"BernhardAchterberg", trained in art therapy with associative cards OH

e  Mina Vaneva - Psychologist, Master in Child-Adolescent and School Psychology (Diagnosis and Counseling) at Sofia
University “St. Kliment Ohridski ", member of professional playback company" Here and Now ", Playback Theater"
Here and Now "

Challenge to be addressed:

Together with the participants, topics as "Who am I?" And "What are my relationships with the others?" are explored
through the methods of psychodrama, art therapy, theater, and non-violent communication.

Description of implementing process:

Children will have the opportunity to develop the ability to communicate successfully with others, to respect both others
and their borders, to accept different perspectives, to express their emotions, while remaining authentic and not hurting
others, to accept mistakes as experience rather than failing and developing their unique gifts and talents. The youngsters
realize how important emotions are, how essential it is to respect the others via the psychodrama, art therapy, theatre and
different types of non-violent communication styles.

Conclusions:

When children develop their emotional intelligence, they are calmer and gain a deeper understanding of the relationships
between people, which is necessary when dealing with conflict situations. And when they do theatre, they feel more
confident, deal better with stress, develop their spontaneity, and are more creative, which helps them to express themselves
calmly in front of big audience and unleash their potential.

Contact information:

Address:

city of Sofia, Krasno selo,

Hubcha Street, bl. 194, ground floor
Tel: 00359 886 69 98 69
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Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://detskicentarsmart.com/theater-of-emotions/
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Best Practice name:

Author: Organization: AMERICAN FARM SCHOOL OF Country:
THESSALONIKI GREECE

What is the target group: HIGH SCHOOL STUDENTS

Who are implementers or actors:

Challenge to be addressed:
STUDENTS WITH LEARNING DISABILITIES AND PROBLEMS OF ANXIETY

Description of implementing process:

Academic Support

The core principle of this educational institution is that every child can go beyond his/her own limits and become confident
of his/her abilities. Children are encouraged to take initiative, to try new experiences and acquire leadership skills. A
complex framework of support services supports each student, bulging on the principles of interest, confidence and
honesty.

Learning support

The Learning Support Office (“Arcadia” program) works to facilitate the learning process through strategic and alternative
ways of teaching, while supporting students with learning disabilities in particular. Specially trained teachers support
children’s’ learning process, while some basic lessons (i.e. Mathematics, Greek, Physics) are taught together by two
teachers in the classroom.

Teachers - Advisors

Every new student has his/her personal teacher advisor, with whom he/she regularly communicates and creates a special
relationship based on trust. The teacher-advisor assists the student to be better adapted, he supports him/her in problem
solving, he monitors on their progress and communicates with students’ parents and guardians whenever it is necessary.

Psychological support

The General High School works closely together with a psychologist specialised in children’s and adolescents’ needs, who,
on a weekly basis, discusses with students about their school performance, stress management, how to manage with the
living away from the family (for boarding-school students) etc.

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

https://www.afs.edu.gr/%CE%B1%CE%BA%CE%B1%CE%BA%CE%B7%CE%BC%CE%B1%CF%8A%CE%BA%CE%AE-
%CF%85%CF%80%CE%BF%CF%83%CF%84%CEBAE%CF%81%CE%BI%CE%BE%CE%B7-%CE%B3%CE%B5%CE%BB/
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Best Practice name:

Author: Organization: Country:
HIGH SCHOOL OF ZACHAROS GREECE

What is the target group:
STUDENTS OF THE 3RP CLASS OF HIGH SCHOOL (17-18 YEARS OLD)

Who are implementers or actors:

Challenge to be addressed:
ANXIETY AND STRESS ABOUT THEIR PROFESSIONAL ORIENTATION AND THEIR TRANSITION TO THE UNKNOWN
ENVIRONMENT OF THE UNIVERSITY

Students of the 3™ Class of High School are overwhelmed for anxiety because they have to choose the university faculty
that they will continue their studies. This choice must satisfy them professionally firstly and foremost. However, it is often
difficult for them to decide to study in a city far away from their hometown, because of the the insecurity they feel, arising
from the need to leave their family and to move to a new, unfamiliar urban environment.

Description of implementing process:

The Zacharos High School has set up an annual visit - excursion to Thessaloniki, a city located far away from their
hometown, which has three major universities. Students visit some of the faculties and they are informed by the
administrators of the faculties about the curricula and the graduates' professional horizons. They also come into contact
with the university environment and know the city closely to get better acquainted.

In addition to the above action, the High School organizes meetings with professionals of different specialties who inform
the students about their studies and their professional development.

At the end of the school year, in the presence of a specialist psychologist, students complete a psychological test that
investigates their tendency toward a specific course of study and profession, followed by a personal interview and
discussion of the test results.

Conclusions:
These actions provide students with the support they need to decide on the type of university faculty that best suits them.
At the same time, they familiarize with the university environment and familiarize with the idea of studying in an unknown

city and are encouraged to work harder to achieve the goal of continuing the studies to a university.

These specific actions have been implemented over the last ten years and students are very excited.
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Best Practice name: INSTITUTION OF ADVISOR-TEACHER

Author: Organization: Country:
TATIANA ILIADOU VOCATIONAL HIGH SCHOOLS (EPAL) GREECE

What is the target group:
STUDENTS OF THE 15t CLASS OF VOCATIONAL HIGH SCHOOLS

Who are implementers or actors:
Students with anxiety problems related to their cognitive progress and their vocational rehabilitation, through the right
choice of professional specialization that they will choose.

Challenge to be addressed:

Description of implementing process:

The program "A New Start in EPALs" was piloted the school year 2017-18 in nine (9) Vocational High Schools, by exploiting
the experiences and practices which were already implemented in school units by the educational community.

Since school year 2018-19, the program has been extended to all country's 400 EPALs. It has to be pointed out that the
program is co-financed by the National Framework Program and its funding is secured for 4 years.

Students are given the opportunity to make a new start in EPAL through a coordinated program of actions for the
improvement of the the social-supportive role of EPAL, aiming at enhancing the attractiveness and effectiveness of
vocational education through the creation of favorable learning conditions for all students.

The Program focuses mainly on the first Class, as this is a key Class signing the “transition” of the students. The actions
concern to:

e Systematic investigation on the characteristics of the newly arrived students and the possible causes of under-
performance, behavior, school dropout (school leaving) etc.

e Collective action to encourage and satisfy the particular educational needs of each new student through
specialized supportive teaching and alternative interdisciplinary ways of approaching and evaluating the
knowledge through meaningful activities.

e Improving psycho-social environment within the school and developing students' sense of belonging (in a
community, in an individual creative group, etc.) by engaging them in meaningful collective activities that provide
opportunities for expression, recognition and exploration of interests and inclinations

In the frame of the collective action to encourage and satisfy the particular educational needs of each new student, the
institution of the ADVISOR-TEACHER was established, with the aim to support systematically First-Class students in the
classroom in school-life and to create a positive school community.
Objectives of the action:
e Toreceive, support and empower First-Class students so that their adaptation to the school environment to be
smooth and functional
e To contribute to the improvement of teacher-student relationship, so as to establish trustful relationships and to
reduce conflicts.
e To help the identification and removal of problems that inhibit students' cognitive progress.
e To refer pupils with problems (e.g. undiagnosed learning disabilities, delinquent behavior, etc.) to the competent
authorities, and facilitate the connection of their families to community mental health services.
e To foster cooperative relationships between teachers.
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Implementation:

At the beginning of the school year, a group of teachers who wish to participate in the action is formed and a coordinator
is appointed. The team is trained by the school psychologist or competent bodies, (a) on the basic principles and
techniques of counseling, (b) cooperates with as many schools as possible already implement the action to benefit their
experience and (c) looks up the relevant literature for information.

It informs the Parents' Association and then directly informs every all 15t Class students about the specific action. For the
information of the students, the most communicative teachers (group of two teachers) are selected or those who the
group appoints. Announcements are also posted (understandable and communicative for children) in each 1° Class
classroom, on the general bulletin board and on the school website.

Each newly enrolled student is assigned by the coordinator to a teacher called Advisor-Teacher, who meets with the
student in 15-minute meetings (twice a month) during school hours and in a specially designated area that ensures the
privacy of the meeting.

Each Counselor-Teacher takes care of 4-5 students. During the distribution of students to Advisors-Teachers the
coordinator takes care, as far as possible, the Advisors-Teacher (a) doesn’t teach in the student's classroom, (b) is not of
the same sex as the student.

It is desirable that the Principal and the Deputy Principal of the school unit do not operate as Advisors- Teachers.
The meetings are set in the vacancies of the Advisor-Teacher, who receives the student and returns him to his classroom
after the end of the meeting, taking care that the proper functioning of the school is not disturbed.

Each Advisor-Teacher during the first meeting informs the student about the action, takes care to lay the foundations of
mutual trust, invites him to shape together the goals of this collaboration and define the program of their meetings.

The team of Advisors-Teachers appoints regular and extraordinary meetings where all issues that have emerged from the
individual meetings and need special treatment are discussed anonymously. These meetings have the role of empowering
and give feedback to Counselors-Teachers. It would be good that the school psychologist to be the coordinator of the
regular and extraordinary meetings, so that he is able to provide, if necessary, specialized instructions and directions to
the participating teachers.

The Advisor-Teacher moves within the limits of his pedagogical role and he never takes on the role of psychologist or
psychotherapist. If the student's needs go beyond this role, the teacher should seek the assistance of a psychologist or
other competent body and refer the student, and, of course, at the same time he informs the school principal.

Conclusions:

In the pilot schools, there was an increase of 25-45% in the number of students, which shows how much the integrated
program had an impact, that is including also the other activities such as Psychologist and Remedial Teaching.

Each student has an advisor who will help him to integrate, set feasible educational goals, explore as much as possible the
interests, abilities and the way he learns, in order to better adapt to the educational process. An advisor who, after getting
to know the student's characteristics, will likely be able to assist other teachers in their efforts to offer him opportunities
to make a new start also in their lesson and to prepare all students to be able to adequately utilize the recourses
established towards the higher education or to the professions (apprenticeship).

Contact information:

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

http://users.sch.gr/kontaxis/LINKS/160327KoinEpagEPAL.htm
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Best Practice name: PSYCHOLOGICAL SUPPORT

Author: Organization: Country:
TATIANA ILIADOU VOCATIONAL HIGH SCHOOLS (EPAL) GREECE

What is the target group:
STUDENTS OF THE 15t CLASS OF VOCATIONAL HIGH SCHOOLS

Who are implementers or actors:
- VOCATIONAL HIGH SCHOOLS (EPAL)
- Professors-Counsellors
- Psychologists

Challenge to be addressed:

Students with anxiety problems, for a variety of reasons, such as not attending school smoothly, fear of failure as "bad
students", family problems that are difficult to manage and affect their performance

Students with anxiety problems related to their cognitive progress and their vocational rehabilitation, through the right
choice of professional specialization that they will choose.

Description of implementing process:

The program "A New Start in EPALs" was piloted the school year 2017-18 in nine (9) Vocational High Schools, by exploiting
the experiences and practices which were already implemented in school units by the educational community.

Since school year 2018-19, the program has been extended to all country's 400 EPALs. It has to be pointed out that the
program is co-financed by the National Framework Program and its funding is secured for 4 years.

Aiming at improving the psychosocial environment in the school and dealing with the students’ stress and the insecurity,
the post of PSYCHOLOGIST was institutionalized, with the following duties and responsibilities:

e To provide psychological support to students who, either on their own initiative or at the prompting of their
teachers, they make a specific request. The psychologist mainly covers the requests of the students of A’ class of
the EPAL, responding, however, to the needs of students of other classes.

e Incase he/she deems that the student needs psychotherapeutic intervention, he/she refers the student —in
cooperating with his parents - to Mental Health Services of the wider community.

e Tosupport and guide, individually and/or group, regularly, the teachers who have taken on the role of Professor-
Counsellor.

e To sensitise the Teaching Staff on issues such as the dynamics of group-classroom, communication with students,
as well as on the relationships of operational cooperation within the school community through presentations,
experiential seminars, group counselling and of course personal mental empowerment meetings.

e Toiform, advise and support parents on issues of adolescence and family relationships through individual
meetings, interest groups, parents' schools and other special events.

e To plans, organise and implement mental health prevention and promotion programs, in collaboration with a) the
responsible for the pedagogical guidance and counselling support in the school b) relevant competent bodies and
services.

e To reflect the existing Psychosocial Support Structures of the community, with the aim of creating local support
networks of EPALs.
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Conclusions:

In the pilot schools, there was an increase of 25-45% in the number of students, which shows how much the integrated
program had an impact, that is including also the other activities such as Psychologist and Remedial Teaching.

Contact information:

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

http://users.sch.gr/kontaxis/LINKS/160327KoinEpagEPAL.htm
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Best Practice name: ALTERNATIVE REMEDIAL TEACHING

Author: Organization: Country:
TATIANA ILIADOU VOCATIONAL HIGH SCHOOLS (EPAL) GREECE

What is the target group:
STUDENTS OF THE 15t CLASS OF VOCATIONAL HIGH SCHOOLS

Who are implementers or actors:
- VOCATIONAL HIGH SCHOOLS (EPAL)
- Professors-Counsellors
- Teachers involved in remedial teaching

Challenge to be addressed:
Students with anxiety problems, due to lack of knowledge in very important courses.

Description of implementing process:

Alternative remedial teaching is applied in the courses of "Modern Greek " and "Mathematics" of A’ Class students of
EPAL, and foresees the co-teaching by a second teacher of the same specialty in the classroom. Alternative Remedial
Teaching (ART) is implemented in accordance with the respective Curricula and concerns the improvement of students'
learning performance and their pedagogical support according to the spirit and content of the "New Beginning in EPAL".
Courses of Modern Greek and Mathematics are of key importance for A’ Class students of EPAL, as long as the good
performance in the specific courses is crucial for the students’ overall performance.

Characteristics of Co-Teaching Methodology

In the methodology of co-teaching lesson is taught by the Responsible Professor of the Course and the Associated
Professor. The main objective of the collaboration between these 2 professors (Teaching Team) is the planning and
implementation of the co-teaching in the respective courses and at the same time the differentiation of the teaching
according to the students’ characteristics so as to achieve their goals of the Alternative Remedial Teaching (ART), but also
to create the optimal learning and operation environment for students in the school community, according to the
specifications and objectives of " New Beginning in EPAL".

The ART program is based on the principles of differentiated teaching “in which teachers modify the curriculum, the
teaching methods, the resources, the learning activities and end the final result, with the aim to meet the different needs
of each student individually, to maximize learning opportunities for each student in the classroom (Bearne, 1996)".

The concept of school literacy is not limited to the ability of students to read, understand a text and respond effectively to
the demands of school activities, but much more to the ability to transform the offered experience and knowledge, in
order to effectively cope with the needs of communication and action in various social environments, in various
communication conditions.

The ART program is based on constructiveness. Each student is treated as a different personality, as a separate "reading
story" and he/she is not approached in terms of lacks compared to the objectives of the Curriculum, but in terms of his /
her particular learning, psychosocial, cultural characteristics, according to which the learning process is determined.
Therefore, the ART is a flexible, open program that provides mainly strategies to teachers and students to formulate
different teaching and learning practices.
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Conclusions:

The goal of ART is twofold: on one hand, for the students of EPAL to develop literacy skills that are necessary for their
school performance and on the other hand to develop literacy skills, "life skills", which are necessary in their private,
professional and public life.

Contact information:

Additional information about this practice (e.g. picture, process chart, videos, website etc.)

http://users.sch.gr/kontaxis/LINKS/160327KoinEpagEPAL.htm
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Best Practice name: CONSULTANTS OF ACCOMPANYING SUPPORT SERVICES

Author: Organization: Country:
TATIANA ILIADOU EPIMORFOTIKI KILKIS GREECE

What is the target group:

Trainees of the project "Integrated Interventions in favor of Special Disadvantaged Groups (Repatriated)":
- 20 people who belonged to the socially vulnerable group of repatriated from countries of the former Soviet Union and
lived in the prefecture of Kilkis. The project, lasting 500 hours, included training in the subject "Development and
Management of Green and Outdoor Areas", as well as Accompanying Support Services.

Who are implementers or actors:

“EPIMORFOTIKI KILKIS” based in Kilkis, and the
Center of Accompanying Support Services “ANATOLIKI AE”, based in Thessaloniki.

Challenge to be addressed:

Psychological problems of anxiety and stress, which concerned:
e their cognitive progress and the possibility of not completing the training course, due to insufficient knowledge of the
Greek language and incomplete educational knowledge,
e their professional rehabilitation after the completion of the training and the lack of information and counseling in
relation concerning to the labor market.

Psychological problems of depression, due to their difficult social integration, low incomes and long-term unemployment,
the isolation and discrimination against them.

Description of implementing process:

A basic condition for the participation of the trainee in the training course (research and support before her/his participation
in the training course), was to have gone through the process of personalized approach, on the basis of which the Individual
Action Plan is drafted, either by the Hellenic Manpower Employment Organization (OAED) consultants or by the Centers’ of
Accompanying Support Services consultants.

The consultants, in the context of the personalized approach, develop a network of cooperation with each trainee, so that
the diagnosis can be made, among other things, about his needs in terms of:

a) his special needs for social and psychological support,

b) his special needs for training, based on the level of his knowledge and his previous professional experience,

c) the special skills and abilities that s/he can develop in order to be led to a specific profession.

The process was implemented using a Personalized Intervention Form, in which the individual data of the unemployed
trainee, his/her social history, the preparation of the individual action plan and the monitoring of the course of
implementation of the selected actions are recorded.

Based on all the above characteristics of each trainee and in combination with the possibilities of his/her integration in the
labor market, the consultant prepares the Individual Action Plan.
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Then, the consultant, in application of each single Individual Action Plan, refer the persons to the Vocational Training
Centers, in order to receive the appropriate training.

The Consultants of the Accompanying Support Services (psychologists, sociologists, social workers, etc.) provided their
services to the beneficiaries also during the whole implementation of the training, in order to support them, so that they
could complete their studies and not abandon them, because of the problems mentioned above, in order to complete their
academic training, which will contribute to their professional rehabilitation and social integration.

Psychosocial support was primarily the way for the Accompanying Support Services to came into contact with the problems
of repatriated and they were called upon to assist them to search and find alternative solutions.

The goal of Psychosocial Support was to address social, economic and emotional problems which in turn could have a
significant impact on how individuals view themselves, their studies and how they approach the labor market, through
individual counseling, group counseling and family counseling.

Conclusions:

The psychological and social support of the trainees, through:

- their support to successfully manage their often increased personal and family problems.

- to improve the self-confidence and self-perception of the beneficiaries and to fight against the factors that lead to
their marginalization,

- the awareness of their position and role, both in the family and in the local and wider society,

- the reduction of insecurity and uncertainty,

- the recognition of the skills of the trainees and the consequent strengthening of their self-esteem, through the
successful completion of the educational process,

- strengthening relationships within the family, through solving their individual and family problems and improving their
living conditions,

- increasing the income of the trainees as a result of their inclusion in the labor market,

- forging new and more positive attitudes on the issue of employment of the socially excluded,

- the promotion of the integration of the trainees that turns into the benefit of the entire local community,

- improving the image that the society has about the individuals of the target groups, understanding their peculiarities
but also their value and removing prejudices and stereotypes and reservations that may exist,

- the development of skills, abilities and incentives for successful professional rehabilitation,

- the activation of the participants themselves in search of ways to improve their working and living conditions.

This practice of advising, through counseling, before joining a training course, but also throughout it, proved to be very
successful, because all 20 trainees successfully completed their studies, despite the many problems that they had to face.
They also responded very positively to the various measures of the Accompanying Support Services, took initiatives and
positively used the information and support they received.

In addition, support through counseling throughout the course helped to make corrective actions both in terms of the
educational process and in terms of support services.

Contact information:

www.epimorfotiki.gr
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Best Practice name: THE IMPORTANCE OF INFORMATION TO REDUCE SCHOOL DROPOUT

Author: DIMITRA BECHLIKOUDI / Organization: Country:
PERIKLIS KOSMIDIS DIRECTORATE OF SECONDARY EDUCATION OF GREECE
PIRAEUS

What is the target group: TEACHERS AND STUDENTS OF UPPER SECONDARY SCHOOL

Who are implementers or actors: SCHOOL TEACHERS, STAFF OF DIRECTORATE OF SECONDARY EDUCATION, PARENTS

Challenge to be addressed:

Students with stress problems caused by the highly demanding system of Upper Secondary School. Also, students
Victims of psychological violence that affects them negatively and in particular those children who face specific problems
and cannot stand being members of a team.

Description of implementing process:

We thought with our colleagues from Upper Secondary School that if we better understand, within our school reality, the
quotients, the 1Q, EQ and HQ and if all teachers do not only focus on the intelligence quotient but on the others ones
being neglected, we could possibly achieve many positive things, for example to reinforce and succeed something better
in early school leaving.

Let’s have a quick glance at the IQ; it enables the child to better comprehend its environment, develop concep- tual
thinking and learn how to solve problems. Its measurement leads to the planning and the forecast of a better academic
progress.

EQ, the emotional intelligence quotient, if developed, drives a person close to recognizing and understanding its emotional
world. It permits improvement in its social behavior, therefore the creation of sound and effective personal relations. Dear
colleagues, knowledge cannot thrive unless relations are established.

It contributes decisively to smooth socialization. Isn’t this one of the basic objectives of school; Don’t we forget many a
time this objective in the name of other priorities? How much do we care about the happiness quotient? How much are
we interested in measuring it? How do children experience their school life? Do they have a nice time? Do they get
satisfaction? Do they have a positive attitude for life? Do they reach self-fulfillment? Do they find meaning in what they
do?

The Happiness Quotient (HQ) measurement largely allows the recognition and treatment of the problems usually leading
to school dropout.

This was the initial thought; this is our programme, the study of the three quotients that should be developed in harmony
in order to build well balanced students in the light of the new challenges to be faced in the context of an unstable
European Society. Let us not beat around the bush: this is the new reality we experience.

At this point, | will talk about our actions so far, the ways we employ and the benefits we obtain:
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1. Meetings of students, teachers and parents. For the first time students met with teachers to discuss issues
outside courses and performance and to exchange opinions on many issues of common interest. For the first
time groups were created; parents come to school in the afternoon and all colleagues working in Upper
Secondary Schools.

2. Organization and participation of parents group in experiential seminars.

3. Creation of questionnaires for each group (students, teachers, parents). The processing of answers shall shed
light to the various aspects of problems the school community is facing.

4. Carrying out practical activities (interviews, journal, and informal observatory of works).

5. Presentations, speeches and workshops covering a wide range of topics (Values of life, Black History Month, local
history issues, etc). What do we do? We opened the school doors.

Cooperation with the partners in both countries, a really valuable experience for all of us. So, Hellas vs. Romania! We
visited both countries and we came very close as colleagues and human beings.

Conclusions:

we ascertain improvement in the relations of students, teachers and parents.
Effective school operation.

Connection of the School with the social service,

Strengthening confidence in the relations.

Tackling problems early.

Strengthening the feeling of belonging.

reinforced the unity of teachers’ association

No Uk wN e

Contact information:

http://www.llp.gr/ekdoseis-comenius/item/1918-dinamiki-comenius-egatralipsi-sxoliou.html

Dr. Dimitra Bechlikoudi, School Advisor in Secondary Education, Directorate of Secondary Education of Piraeus
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Best Practice name: SECOND CHANCE SCHOOQOLS

Author: PERIKLIS KOSMIDIS Organization: EPIMORFOTIKI KILKIS Country: GREECE

What is the target group: Citizens aged 18 and over who have a primary school diploma and have not attended or have left
their studies in high school, and therefore, there is a risk of social exclusion and marginalisation. With this institution, they
are given the possibility of smooth integration into social, economic and professional structures, as well as the acquisition
of a title equivalent to the High School Diploma (1.2525/1997), with emphasis on the acquisition of basic qualifications and
the development of personal skills. Second Chance Schools graduates are also given the opportunity to continue their studies
in high schools of all types or in vocational training systems such as Apprenticeships of O.A.E.D., I.E.K., LLCs etc.

Who are implementers or actors: SCHOOL TEACHERS, PSYCHOLOGISTS, COUNSELORS

Challenge to be addressed: Psychological problems of anxiety and stress, concerning:

e their cognitive progress and the possibility of completing the course, due to long-term abstinence from the
educational process, fear of failure to combine academic requirements with other obligations, such as family,
professional, etc.

e their professional rehabilitation after completion of the school and the lack of information and counselling on
vocational rehabilitation issues.

Description of implementing process: Second Chance Schools are adult public schools in the field of Lifelong Learning. It is
an institution established as a means of combating social exclusion. They are a co-funded programme, which is part of the
E.P. "Human Resource Development, Education and Lifelong Learning 2014-2020" and is co-funded by the European Social
Fund (ESF) and the Greek State.

The Curriculum is open and flexible and is based on the principle of multi-grammaticalism and not on a strictly predefined
and centrally designed curriculum. The Curriculum is not well established and given, but open and flexible, and many
courses can take place outside the school area. Also, lessons are taught by experiential methods and the using of research-
action.

The Program takes into account the social reality that learners experience every day in combination with their specific
characteristics. The experiences of learners from their surroundings are an important chapter, which is used in the
learning process. Flexible subjects, "lessons", of the Second Chance Schools, aim to acquire basic knowledge and skills by
combining formal, non-formal and informal forms of learning, but also at acquiring social skills (learning how to learn,
collaborate, communication, etc.). In relation to the conventional Gymnasium, the S.C.S. has advantages that facilitate the
attendance of courses by the adult:

e The studies last only two educational years and not three, as required in high school.

e Classes take place in the afternoon hours from Monday to Friday.

e Thereis no final exams or tests. The evaluation is not a result of formal exams and tests. The effort and
participation, cooperation and performance are taking into consideration, not in comparison with the other
trainees, but with the personal development of each individual.

e Thereis no score to review the performance in the courses, but the rating is descriptive (i.e. Good, Very Good,
Excellent).

e The trainees are adults, and therefore the courses are carried out following the principles of adult education. This
means that the interests and experiences of adults are the points of reference for the course.
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The training program is complemented by Career Guidance Counselling and Counselling Psychology for better support of
the learners at individual, social and professional level (2 hours of counselling in the weekly schedule, in a total of 25
hours).

Conclusions: The aim of Second Chance Schools is the overall development of their participation in the economic, social
and cultural situation, as well as their active participation in the Work field.
More specific:

e The completion of compulsory education for citizens aged 18 and over.

e The reconnection of learners with education and training system.

e The acquisition of modern knowledge, skills and attitudes that will help them in social-economicic integration and

development.
e Enhancing the self-esteem of learners.

This institution has proved to be particularly successful because it provides:
e Basic knowledge and skills.
e Teaching with methods suitable for adult students.
e Attending a flexible program, oriented to the needs, interests and capabilities of the learner.
e Support at every step of the way from the school's counsellors.

Contact information:

https://www.inedivim.gr/%CF%80%CF%81%CE%BF%CE%B3%CF%81%CESAC%HCE%BC%CE%BC%CE%B1%CF%8
4%CE%B1-
%CE%B4%CF%81%CE%ACKHCF%83%CE%BS5%CE%BI%CF%82/%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%
AF%CE%B1-%CE%BA4%CE%B5%CF%8D%CF%84%CE%B5%CF%81%CE%B7%CF%82-
%CE%B5%CF%85%CE%BA%CE%B1%CE%BO%CF%81%CE%AF%CE%B1%CF%82

https://edu.klimaka.gr/sxoleia/sde

Additional information about this practice (e.g. picture, process chart, videos, website etc.)
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Best Practice name: THE IMPORTANCE OF INFORMATION TO REDUCE SCHOOL DROPOUT

Author: ANNA FILINI / PERIKLIS Organization: 5™ LOWER SECONDARY SCHOOL OF Country: GREECE
KOSMIDIS ALEXANDROUPOLIS

What is the target group:
STUDENTS OF LOWER SECONDARY SCHOOL (13-15 YEARS OLD)

Who are implementers or actors:
e  KESYP (Centre for Supporting Services)
e TEACHERS
e PARENTS

Challenge to be addressed:
School Success-Failure is everyone’s business
importance of information to reduce school dropout

Description of implementing process:

The decisive step in the educational and vocational options of students is decision making. Correct information could deter
dropout, deciding to stay at school, choosing maybe another type of school.

Personal information helps a student realize the points of difference and accept himself/herself, build a multi- faceted
personality, realize the problems s/he possibly faces, forge healthy relations, manage and avoid rejection at school.

The amount and quality of information on the issue help students increase their knowledge on the matter, broaden their
horizons, become aware of the obstacles and the difficulties, clarify their objectives, and make a life plan; know the validity
of information; choose the appropriate information and make a specific use of it; develop the skill of active quest. It may
sound a lot; it is not at all improbable though; they can be implemented.

As far as social information is concerned and emotional intelligence, we are talking about self-knowledge and social skills
and we have truly witnessed the phenomenon; those with the highest school performance are not necessarily more
successful in the course of life, compared to fellow-students with lower performance.

The social abilities acquired in childhood, such as the skill to cope with adversities, to control one’s emotions and to get on
well with people and the correct decision making were the ones that played the most important role for the student’s
further image and condition.

The actions we propose are the following:

1. A day-conference on career guidance and information. Teachers, parents and students will be invited. The topic shall
be “Information on the Educational Options”: General Upper Secondary School, Vocational Upper Secondary School,
Vocational School, sectors and specialties of the Vocational Upper Secondary School in the area, Higher Educational
Institutes (AEl) and Technological Educational Institutes (TEI), professions, labor market.

2. Personal Counseling taking place at KESYP. This takes place every Monday and Wednesday because the persons
involved in counseling are found at KESYP premises between 17.00 and 19.00.
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3. It takes place within the school context and involves the C’ grade in which the career guidance subject is taught once
a week; this is when we shall make the test of career guidance, we shall process it and children will take their

answers. If participants wish to give their full name, we will try to accommodate their wish. Should there be any
reaction, we will record it and we will see how it will evolve.

This action is also institutionalized; it is called “Career days”; at the end of the school year, a full school day is taken off. On
that day, we invite professionals and anyone who will accept to join the school in person bringing in their products; the
audience will mainly consist of students but also parents who may join in order to get informed about the professional
action of students in our region.

Conclusions:

A student should end up being more active, seeking actively information and analyzing it in a critical way; a student should
develop an active attitude vis-a-vis what is going on around, critical and social information, who says what and why.

Contact information:

Ms. Anna Filini - Laskaraki, University Education teacher 05, in charge of a Comenius Multilateral School Partnership, 5th
Lower Secondary School of Alexandroupolis

http://www.llp.gr/ekdoseis-comenius/item/1918-dinamiki-comenius-egatralipsi-sxoliou.html|

Additional information about this practice (e.g. picture, process chart, videos, website etc.)
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Best Practice name: |IMPROVEMENT OF EDUCATIONAL INFRASTRUCTURE, WITH THE USE OF ICT

Author: Organization: Country:
STYLIANI LYKOGIANNAKI / 3RP LOWER SECONDARY SCHOOL OF HERAKLEION - | GREECE
PERIKLIS KOSMIDIS CRETE

What is the target group:
STUDENTS OF THE LOWER SECONDARY SCHOOL

Who are implementers or actors:
TEACHERS, PSYCHOLOGISTS, SOCIAL WORKERS ADVISORS

Challenge to be addressed:
Deal with students’ low self-esteem, low self- confidence or aggressive tendencies and violent behavior that may be the
cause for the failing of studies and school dropout

Description of implementing process:

Preventive measures being applied in our school to reduce school dropout:

enrichment of the school programme with innovative cultural, environmental, educational, health and European
programmes, such as Comenius;

- participation of students in sports events, in scientific contests, mathematics competitions and in artistic and
literary competitions;

- organization of educational visits of students domesti- cally and abroad.

- Moreover, a very important part is the support to students coming from families that encounter economic
difficulties and the provision of remedial teaching or supplementary teaching support to students with low
school performance.

We present below some proposals to apply activities in the classroom that promote experiential cooperative learning and
intend to instill empathy, develop self-esteem and reinforce student’s image of themselves.

- The first activity | have applied is the following: We ask students to discuss in pairs for 2 minutes and to report
to each other how they feel and what feelings they experienced during a particular school day. Then, each
student talks before the entire class about the feelings of the person sitting next.

- Second activity: We put cards describing feelings in a box; each student picks randomly one card on which a
feeling is written and with the help of 3-4 fellow students as actors, they stage a scene acting this feeling. The
other students are trying to discover which feeling is the one being described in this roleplay. At the end the
director gives a title to the scene.

The objectives of these activities, which are very simple and brief, is for students to acquire basic emotional skills, to
manage their feelings in daily life, to express and share their feelings, to understand the perspective of others, something
which is very important.

- Another activity is to print metro stations and hand them over to students. Each student is looking for the fellow
student who gets off in the same station. We then tell students that one from each pair shall ask the other one
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continuously, waiting an answer to the same question: “Who are you?” And the other one shall give each time a
different answer. After 3 minutes we give the instruction to change this process.

- Inthe same context, another activity is when all students as a team are called upon to respond to our invitation.
Athens metro is being renovated and you should paint the walls of a station
You shall try using paintings, words, verses or symbols to depict elements of your identity and yourself for which
you are proud of and which you like. You have 15 minutes.

The aim of these two activities is for students to know their identity and the identity of others, to become tolerant to
diversity, to focus on the identity’s positive elements and grow empathy; this is of paramount importance.

Conclusions:

The positive response of students to such activities is very indicative and it contributes to gradual adaptation and active
participation in their school life. Therefore, my conviction is that students should not seek to leave but seek to stay within
a school environment where they feel they fully belong, as equal members.

Contact information:

Ms. Styliani Lykogiannaki, University Education teacher, in charge of a Comenius Multilateral School Partnership, 3rd Lower
Secondary School of Herakleion - Crete

http://www.llp.gr/ekdoseis-comenius/item/1918-dinamiki-comenius-egatralipsi-sxoliou.html|

Additional information about this practice (e.g. picture, process chart, videos, website etc.)
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Best Practice name: A counselling meeting “quarter” with student counsellor for new students

Author: Organization: Country:
Maija-Riitta Kuusitunturi Careeria Finland
Target group:

New students

Problem to be addressed:
Students are initially too shy to ask for help

Implementation process:

The student counsellors meet every new student when they start in our school. We call these meetings “quarters”, (15
minutes), but it can take 10-30 minutes. The most important target is getting to know each other. Conversation topics are
regular ‘getting to know you’ topics: who are you, what kind of family and life situation do you have, why you chose this
career, what are your interests and hobbies, do you have any worries or concerns...

The idea is that when students and staff/personnel know each other better, the threshold for open discussion on more
personal matters becomes much lower. We want to offer easily accessible support and we think that this is an important
step to lower the threshold for open discussion and approachability between students and staff.

Individualised low- threshold services are our target. We think that it is easier to talk and ask for help when you already
know each other. That’s why we try to get to know new students personally. We regularly ask them “how are you doing
today?” even if they don’t have any problems.

Key results:
The threshold for familiarity, trust and open discussion between students and staff/personnel is lowered. The students
find it much easier to come and ask for help when they need it.

Contact information:

maija-riitta.kuusitunturi@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
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Best Practice name: Meet and mingle practice — ‘Jalkautuva tydote’

Author: Organization: Careeria Country: Finland
Johanna Oljemark

Target group: Students and guidance counsellors in vocational institutions

Problem to be addressed:
Different professionals work within the school organization but students are not always aware of the services or do not
find them

Implementation process:

Guidance counsellors and school social workers will actively meet and mingle with students throughout the whole study
premises, e.g. during breaks, rather than sitting in their offices waiting for students to come to them. Creating an
interactive presence with the students, engaging in small talk and discussing current events and needs, will create better
wellbeing and confidentiality with students. This practice will also increase cooperation and flow with teachers.

Key results:

Early intervention and study progress become more efficient.

Contact information:
Johanna.oljemark@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
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Best Practice name: One-Stop Guidance Centre

Author: Organization: Careeria Country: Finland
Johanna Oljemark

Target group: Young people (15-29-year-olds) without work or education

Problem to be addressed:

Unemployed youth is not aware of - or cannot find all the services that society is organizing for them

Implementation process:

The One-Stop Guidance Centre (Ohjaamo) is a place where a young person under the age of 30 can get help and advice on
matters related to work, education and everyday life. The centres aim to ensure that young people can access the support
available to them and to which they are entitled. The centres form a key principle in Finland’s delivery of the Youth
Guarantee.

Service provision systems, in which different sectors concentrate solely on the efficient management and promotion of
their own individual services, in the short term may prove highly ineffective from the customer perspective, regarding
overall service experience and support provided. The One-Stop Guidance Centres are a response to this challenge through
multi-agency collaboration under one roof.

In addition to this, our school Careeria is cooperating with Ohjaamo — our student counsellor meets applicants there and
we participate in different events organised for youth.

Key results:

A young person finds all necessary information about working, studying, economic benefits and social services in one
place.

Contact information:
Johanna.oljemark@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Publication about One-stop guidance center (2018):
https://www.doria.fi/bitstream/handle/10024/162148/0OneStopGuidance.pdf?sequence=5&isAllowed=y
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Best Practice name: Outreach youth work

Author: Organization: Country:
Anne Lehtinen Careeria Finland
Target group:

Students without a place to study

Problem to be addressed:
A young person who has finished basic education, - or is in danger of dropping out of school and/or needs help with
further educational / career plans and/or life management

Implementation process:

Outreach youth work helps young people under the age of 29 who are out of education or are currently job seekers in the
labour market, or who need help and support to access the services they require.

Outreach youth work is special youth work aimed at being present among young people and providing the opportunity for
safe and confidential adult contact. Outreach youth work helps young people to find solutions to their problems and
questions, and assists them in finding and contacting the services they need to help them succeed in life. Detective youth
work is about volunteering and working with young people, and sometimes involves actually physically searching for young
people whose whereabouts is unknown.

Often parents themselves contact outreach workers and request assistance or offer their own support and cooperation
with youth related matters. It is important that this ‘detective service’ is easily accessible at a low threshold so that the
youth / young adults feel they can approach and trust the outreach workers.

Outreach youth work is a very important job with young people who have nothing or no one else to turn to or rely on. We,
the Qutreach workers, dare not even consider what would happen to some youths if this service were ever stopped. They
are very important to us all. Through our Outreach work we know that no student will be left alone if he or she temporarily
drops out of school.

Outreach youth work is largely funded by government grants. In 2017, the cost of Outreach youth work totaled 18.5
million.

Key results: The student has the opportunity to return to school when he or she receives outside support. The
student often gets a support person who can, for example, come to wake them up and even escort them to
school.

Contact information:
https://www.porvoo.fi/etsivan-nuorisotyon-henkilokunta
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Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://www.tpy.fi/etsiva-nuorisotyo/in-english/
https://www.tpy.fi/etsiva-nuorisotyo/
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Best Practice name: Partner school -program

Author: Organization: Country:
Maija-Riitta Kuusitunturi Careeria Finland
Target group:

Final grade students in basic education, 9th grade/15 years old

Problem to be addressed:

The step from comprehensive school to vocational school is big and some students choose the wrong career

Implementation process:

A student counsellor visits his/her designated partner school (comprehensive school) and meets final grade students. The
student counsellor tells them about the different careers and vocational qualifications we offer at our school and invites
the last grade students to visit. They can participate in vocational training for one day (or more). This helps them to make a
more informed career decision.

We also have The Open Doors —days. All comprehensive schools can come to visit us and see what kind of school we are
and what kind of vocational qualifications and careers we offer.

Transition from comprehensive school to vocational is easier when you have visited the place and you already have an
image of what vocational studies will be like.

More effective co-operation with last grade students lowers vocational school dropout rates and the amount of incorrect
career choices. It also lowers the threshold to start studying in a new vocational school.

Key results:
Co-operation with comprehensive schools helps last grade students to choose the right career for themselves. Co-
operation also makes the step from comprehensive school to vocational school easier.

Contact information:
maija-riitta.kuusitunturi@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
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Best Practice name: One-Stop Guidance Centre

Author: Organization: Careeria/ project by Diaconia Country: Finland
Johanna Oljemark/ Eeva Kyla- University of Applied ciences

Setald and Heli Sipild at Diaconia

University

Target group: Students

Problem to be addressed:

Strength and motivation for students

Implementation process:

DIACONIA UNIVERSITY OF APPLIED SCIENCES had a project in 2018-20 “Strength for Studies”, or Voimaa opiskeluun in
Finnish. The target of the project was to prevent the suspension of studies, to support students comprehensively during
their studies and to improve students’ mental health and coping skills. The project received funding from the European
Social Fund. Now after the project other universities of applied sciences and vocational institutions will benchmark the
support models for students who have difficulties in their studies.

Students could participate in different support groups led by study guidance counsellors. One target group was meant for
students who have had difficulties getting started with their studies. Another support group was for students who return
to their studies after a break, and one was for students who have difficulties completing their studies during the time
leading up to graduation.

Key results:

Support groups for students were organized. Students’ self-perception, wellbeing and time management was developed.

Contact information:
Johanna.oljemark@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://voimaaopiskeluun.diak.fi/wp-
content/uploads/sites/7/2019/09/Diak Voimaa opiskeluun konferenssijuliste A0 v3-1.pdf
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Best Practice name: School health survey

Author: Organization: Country:
Anne Lehtinen Careeria Finland

Target group: 1st and 2nd year students in vocational school

Problem to be addressed: Preventive health survey

Implementation process:
A school health survey is conducted every two years for first and second year students at vocational schools.

The school Health Promotion Survey produces versatile monitoring data on the well-being, health and schooling of
children and adolescents, including their access to assistance and support services. This data can be accessed and utilized
by schools and educational institutions as well as by municipalities, local and other regions, to assist in developing their
support services and activities.

The school health survey has varying emphasis sections in different years. In 2019 these included smoking, violence and
the welfare of those placed outside the home. Educational institutions use information provided by the school health
survey to promote wellbeing in the school community, student nursing and health education.

The accumulated data is also made available at a Municipal level. The research will then reach different population groups
in order to provide information on the well-being of minors including those of a foreign background and those with
disabilities. Family situation information is also gathered and available likewise.

The survey is available in the following languages: Finnish, Swedish, English, Russian and Northern Lappish. Simplified
abridged forms in Finnish and Swedish are also used.

Key results: School health, well-being, youth health

Contact information:
https://thLfi/fi/tutkimus-ja-kehittaminen/tutkimukset-ja-hankkeet/kouluterveyskysely/yhteystiedot

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://thl.fi/documents/605899/4373941/KTK19 esite en.pdf/c63cd8al-6427-420d-a4al1-00b0139b4ab5s

https://thl.fi/en/web/thlfi-en/research-and-expertwork/population-studies/school-health-promotion-study

https://thl.fi/documents/605877/4438922/ktk19 aol en mallikappale.pdf/4c856f1d-f79e-4476-b050-83c6879287¢e4
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Best Practice name: Student welfare services

Author: Anne Lehtinen Organization: Careeria Country: Finland

Target group: Students with challenges

Problem to be addressed: Challenges at school and support

Implementation process: Student welfare services at secondary level.

Student support is the activity of promoting, maintaining and supporting student learning, mental and physical health, and
social well-being and safety. Student care is primarily preventive and supportive of the educational community action. It is
implemented by the entire staff of the school. Students are also entitled to individualized study grants.

Students can talk to a curator if for some reason their studies are not progressing as desired. If they face challenges, or
need help with issues such as mental health, money and living, independence, or how they spend their time as well as
other general life management issues. A lack of motivation is also a good reason.

A psychologist works as an expert in the field of psychology at an educational institution. Students may discuss various
issues related to well-being and learning with the psychologist. In addition to the discussion, the psychologist conducts
psychological evaluations and examinations as needed and directs students on further research or rehabilitation
requirements.

The nurse is responsible for health counseling, health examinations as a nursing expert and acts as a doctor’s partner.
Itis also important to be physically present at the school and meet students face to face, rotate between different
classrooms and be visible. This will help students get to know the employee and make it easier for them to come and talk if

they need help.

In Finland we do a school health survey for students every other year. The survey contains topics such as mental health.

Key results: Support, individuality, welfare services

Contact information: Careeria, Peramiehentie 6 06100 Porvoo

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://minedu.fi/en/pupil-and-student-welfare
https://www.oph.fi/en/statistics-and-publications/publications/funding-pre-primary-and-basic-education-supports-equity
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Best Practice name: Studies supporting learning skills

Author: Organization: Country:
Riina Salminen Careeria Finland
Target group:

All students

Problem to be addressed:
When a student requires separate studies supporting learning skills to be able to achieve qualification unit
learning targets or skills required in studies and to complete the degree.

Implementation process:

Student will participates in initial assessment. After that teacher will assesses and documents initial assessment
results, creates summary of starting levels a Then teacher creates counselling and support plan for studies
supporting learning and documents study preparedness study content and study period PCDP (Personal
Competence Development Plan).

Studies supporting learning skills can be organize for example in math, Finnish language, foreign language or in
information technology. Further a student could get help and support on her/his study skills or develop of
her/his life management. This kind of studies will always plan individually and it is taking care of student’s
needs.

Studies supporting learning skills could either do on individual days as part of degree training or longer
continuous periods.

The organizer of training will decides on the organization and content of Studies supporting learning skills.
Students can participate this kind of studies for maximum of six months.

Key results:

Studies are progressing and suspension of studies will decreases.

Contact information:

Eeva-Kaisa Pakkala
eeva-kaisa.pakkala@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Attachment description from the process.
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Best Practice name: Studies supporting learning skills

Author: Organization: Country:
Riina Salminen Careeria Finland
Target group:

All students

Problem to be addressed:
When a student requires separate studies supporting learning skills to: be able to achieve qualification unit learning
targets, develop skills required in studies, or the energy and strength to complete the qualification.

Implementation process:

Each student participates in an initial assessment after which, the teacher assesses and documents initial assessment
results, creates a summary of starting levels a and then creates a counselling and support plan for studies supporting
learning, and documents study preparedness study content and study period PCDP.

Studies supporting learning skills can be organized for example in maths, Finnish language, foreign language or information
technology. Further to this, a student can receive help and support with study skills or development of personal life
management skills. This kind of study will always be individually planned and meet individual student needs.

Studies supporting learning skills can be arranged on separate individual days, as an integrate part of the qualification
training, or as longer continuous periods.

The organizer of the training will decide on the organization and content of studies supporting learning skills. Students can
participate in this form of study for a maximum period of six months.

Key results:

More efficient study progress and lower suspension of studies rates.

Contact information:

Eeva-Kaisa Pakkala
eeva-kaisa.pakkala@careeria.fi

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Attachment description of the process.

((. Overcoming Student Challenges and Aiding Retention // 2019-1-UK01-KA202-061497 // Page: 67

0SCAR



mailto:eeva-kaisa.pakkala@careeria.fi

Co-funded by the
Erasmus+ Programme
of the European Union

Template for Best Practice Description

Overcoming Student Challenges and Aiding Retention - OSCAR (2019-1-UK01-KA202-061497)
10-1 Studies /analysis — Best Practice Guidelines / report

Best Practice name: StudyO — open learning environment for studies

Author: Organization: Country:
Riina Salminen Careeria Finland
Target group:

To all students groups

Problem to be addressed:

Different issues or topics and all kind of personal challenges witch are related in studies.

Implementation process:

Students can come to the StudyO with different problems or topics and there they will get help and advice for many
things. We have special know-how employees working in our StudyO and they vary the days which they are present.
Special education teacher

- gives especially tips with learning challenges

- give suggestion about new study method, equipment and program which might help in studies

- helps students to think if they need some special support in their studies

- advice students find the right way in different service field (for example curator, psychologist, public health nurse)
Student counsellor

- gives advice how to apply different schools

- helps students to consider and make postgraduate studies

- helps to find information from different profession and opportunities how to become employed

- gives guidance to make future plans
helps to find the way how to demonstrate their own competence
helps to find a job-learning place
helps how to make a CV, job application or video CV
gives guidance with all kind of challenge in studies; online courses, portfolio, making plans related in studies
display
Finnish teacher

- helps to improve Finnish language

- helps to understand the meaning of the words

- gives tips how strengthen and uphold their own mother language

Key results:
- togetready undone homework
- togetready online courses
- manage to complete studies in time
- improve self-esteem and believing in yourself more

Contact information:
Riina Salminen
riina.salminen@careeria.fi
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Best Practice name: Buddy project

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Students who are doing an internship and who risk fall-out

Problem to be addressed:
Students doing an internship with a risk of fall-out due to lack of motivation through for example a conflict in the work
field.

Implementation process:

A buddy stimulates the youth by taking initiative in solving their problems at work and at home. At the start of the
trajectory there is intense contact with the youth. In the course of time the contact will slowly be less, to for example once
a week.

The mission is to lower the amount of ‘drop-out’ students by:

- Helping the student with development and awareness of a correct work attitude and the correct skills needed for
the job

- Signaling absence

- Signaling problems at an early stage

- Correct intervention when a conflict or problem arises

- Coordinating between student and school

- When necessary implementing extra help

- Being the first point of contact for the students

Key results:
Youth are more successful through this intervention during their internship and there is less chance of dropping out of
school

Contact information:
Rieme de Jager, Da Vinci college rdejager@davinci.nl

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
N.a.
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Best Practice name: 24 strengths

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Students who wish to gain more insight into their own skills and qualities

Problem to be addressed:

Insight into your qualities and being able to implement them in difficult situations

Implementation process:

Step 1. De trainer gives 24 cards to the participant. 24 strengths that everyone has are listed on these cards. The
participants look at the cards and consequently put them in order of importance. The quality or power that the participant
has developed the most will be at the top and the quality least developed on number 24.

Step 2. When all cards are in the correct sequence, take a photograph of the cards and write down the sequence. This is
necessary for step 4.

Step 3. Now go to the query on www.viame.org and log in. Choose the correct language in advance. It’s an extensive query
so take your time for this part. Also fill in the participant’s email address.

Step 4. The result of the query shall be sent via email. Compare the result with the top 24 of step 2 so that you can see
whether the participant knows his or her qualities.

If the answers from the test show a totally different result than the image that the participant has about him or herself,
then, as a trainer, discuss this. This is one way of working with this training. Of course you can also use the cards using your
own ideas.

Key results:
After the participant has done the training he or she will have gained more insight into his or her qualities and therefor it
can be used at the necessary moment.

Contact information:
Rieme de Jager rdejager@davinci.nl

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
Www.viame.org
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Best Practice name: Career reflection conversations

Career reflection conversations are in order to develop 5 career competences. A method enabling looking back on a

valuable student experience. What has the student ’learnt’ from the experience and how to challenge the student in
taking the next step. In following conversations one can look back so that the student develops his or her own career
competences.

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Everyone who wishes to develop their own career competences. That can be already be done from the age of 12; in lieu of
Life long development and staying employable in a changing labour market.
Implementers: career consultants, trained personnel, mentors, teachers as well as concierges.

Problem to be addressed:
The biggest challenge is for those who are used to talking such as teachers and mentors. They have to learn to listen to the
students and to ask the right questions. Asking the right questions leads to the biggest learning experience for the student.

Implementation process:

The mentor/teacher has an individual conversation with 1 student and asks the student about a relevant personal event
which happened in the past period.

This can be a practical experience during an internship but it can also be a situation at work or in class. The student
decides on the subject which brings a certain emotion and this can be a negative emotion such as failing and feeling bad
about it, or a positive emotion and being proud about a certain acquired success. The situation is reflected upon and then
it is decided if this knowledge will lead to further steps/challenges/development.

Key results:
When this technique is adapted well then it will lead to many insights. The student will experience the benefit of such a
conversation and will be more motivated in following his or her own career path.

Contact information:
Jeroen Grul, coordinator/advisor career path

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
https://loopbaangroep.nl

https://www.youtube.com/watch?v=AfV8AOR9zEA

https://www.youtube.com/watch?v=C203sJEAJOw
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Best Practice name: Mindfulness

Mindfulness, or attention training, is the opposite of living on automatic pilot. One comes closer to feeling, without
judgement or it being of direct consequence. One accepts the given situation and creates space to look at problems from
another angle. By training this process, one learns to focus easily and to relax at the same time.

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Mindfulness is especially good for people who keep worrying about the past, stressing about the future and who cannot
focus because of this. People can be so taken up by their past or by the future that they ‘forget’ to live in the ‘here and
now’. Mindfulness tries to change this way of thinking. Research has proved that mindfulness can lessen the risk of falling
back into depression. Mindfulness can also make handling fear more manageable. At Da Vinci mindfulness can help
students and employees who have problems with concentrating.

Implementer: someone with experience and sufficient identification with mindfulness.

Problem to be addressed:

The objective is to bring students/employees more focus so that they are able to concentrate more at school. Da Vinci
college has various trainings and workshops in which Mindfulness is implemented. It is a part of grieving and loss of the
‘Rock and water’ training.

Implementation process:
In the exercise ‘3 minute check’ you focus for 3 minutes on your breathing, your head, neck, throat and your senses.
Through this exercise you are more focused and rested and you can quietly start a lesson or an internship.

In the exercise ‘anker’ the participant has his or her eyes shut and opens his or her hand. Then he or she tries to think
about a vivid experience from the past. After this he closes his hand and experiences strength through the emotions of the
situation. The more often this is done, the easier it is to retrieve the feeling.

Key results:

Mindfulness can be a resource when finding focus and rest in head and body and because of this the student/employee
can improve concentration in the lesson, at work or during the internship. It can be a pleasant tool for the teachers to use
before or during a lesson.

Contact information:
Rieme de Jager
Email: rdejager@davinci.nl

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
Links:

https://wijzijnmind.nl/psychipedia/mindfulness

https://www.youtube.com/watch?v=ihwcw ofuME
https://www.mindacademy.nl/nlp/ankeren-techniek
https://www.youtube.com/watch?v=JDSIfNLIFds
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Best Practice name: Solution orientated method

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Every problem offers possibilities to solve own solutions. Shortly said this is where one starts with the solution orientated
method which is a base method in social work for people whose own problem solving capabilities fall short. The goal is to
enable people to tackle their problems for which they seek help, in their own manner and with people from their
environment.

The target group is students who are not able to manage their problems, be it on their own or with people in their
environment. Their own problem solving capabilities are lacking. Characteristics are:

- Loss of own strength, a person doesn’t think he or she is able to tackle problems independently or with help from
the direct environment. He or she cannot match the standard and demands set upon him or her

- Loss of coping skills, one misses knowledge and skills to tackle problems

- Loss of self determination. Problems are leading and therefor a person loses grip on life or a part of life.

Implementer:
Everyone guiding students such as mentors, care coordinators, made-to-measure education and curriculum advisors.

Problem to be addressed:

Fall-out of student’s lessons, not knowing which direction they wish to go etc. The target is to recover their problem
solving capabilities so that they are independent and so that they can bend their problem areas into a more desirable
situation together with people in their social context.

Implementation process:
- Todecide what the problem is and to develop a different approach to it
- To be aware of the internal and external sources of help
- To have concrete goals and to be able to formulate them in detail
- Todevelop hope and confidence
- Toinvent own steps in order to improve the situation.

Key results:
It is possible to support students when working in a problem solving manner. You can support them with their
independent search for the solution to their problem.

Contact information:
Rieme de Jager
Email: rdejager@davinci.nl

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
https://www.movisie.nl/interventie/oplossinggericht-werken

https://www.youtube.com/watch?v=JX2FnFUgLMo
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Best Practice name: Positive behavior support (PBS)

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

School wide, all students, teachers and supporting staff.

What is PBS?

The letters stand for Positive Behavior Support (SWPBS/PBIS; Positive Behavioral Interventions and Supports). The aim of
the PBS method is to systematically and to school wide solve problem behavior and bullying and to prevent it. All involved
commit to agreements made and so contribute towards a healthy and safe learning environment in their schools with less
negative behavior incidents through PBS.

Problem to be addressed:

PBS is developed in the US and contributes towards a safe school climate. If the school wishes to improve the behavior of
students then this model offers a solution. The model connects to what your school has already developed and has, and
can be implemented in primary education, middle education, higher education, vocational education and in special
education.

Implementation process:
PBS is not a ready-to-made method but a model based on 5 pillars:

- School wide working together on learning and behavior

- Prevention starts within PBS central; preventing behavior and learning problems as much as possible
- Positive attitude; strengthening good behavior by creating clear expectations

- Systematic planning based on obtained data

- Partnering with parents and chain collaboration for example with youth care.

Together the PBS pillars offer direction in the process. This can vary per school depending on vision, culture and the
children’, parents and teacher’s backgrounds.

Key results:
What does this school wide model bring?
- Pupils display desirable behavior
- Pupil’s effective learning time increases
- Referralis in time (preventing serious problem behavior with fitting support
- PBS offers teachers and school employees tools with which desired behavior can be taught and problem behavior
diverted
- The model stimulates and improves collaboration between teachers
- It supports the development of a positive connection with parents through which partnering between school and
parents improves.

Contact information:
Louske Cazemier: Icazemier@davinci.nl

((. Overcoming Student Challenges and Aiding Retention // 2019-1-UK01-KA202-061497 // Page: 75

0SCAR



mailto:lcazemier@davinci.nl

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
https://www.apbs.org/

https://www.pbis.org/

https://vimeo.com/groups/pbisvideos

https://www.leraar24.nl/88348/wat-houdt-school-wide-positive-behaviour-support-pwpbs-in/
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Best Practice name: Empowerment/fear of failure training

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

This training, which is based on Roger’s ideas of the cognitive behavior therapy and positive psychology in approaching
students, is intended for students who potentially get stuck at school or internship. These students experience social,
cognitive and motoric fear of failure and have personal trust issues.

Problem to be addressed:

- Self confidence

- Making the correct choices

- Dealing with difficult situations

- Insightin the relationship between fear and behavior

- Taking responsibility

- Insightin behavior to do with fear of failure and thus avoiding such behavior

Implementation process:

The training consists of 10 meetings of two hours with a maximum of 10 participants. In the meeting the following themes
are targeted:

Training 1 getting to know each other
Training 2 non-verbal communication
Training 3 boundaries and saying ‘no’
Training 4 emotion and feeling
Training 5 mental strength

Training 6 feedback

Training 7 intuition

Training 8 anger management
Training 9 managing fear of failure
Training 10 evaluation conversations

Key results:

This training helps the student to deal with difficult situations. It also trains the student to be insightful towards their own
behavior. The mental inner strength is discovered and gives more possibilities in dealing with negative thoughts and
undesirable behavior.

Contact information:
Barbera Bozuwa bbozuwa@davinci.nl 031 638676877
Rieme de Jager rdejager@davinci.nl
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Best Practice name: Rock and water

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Suitable for all ages and groups

Problem to be addressed:

The rock and water program is to increase communication, social skills and the well-being of children and youth. It is also
for preventing and lessening social problems such as bullying, conflicts, exclusion, being under influence and dysfunctional
behavior.

Implementation process:

The Rock and Water program can be considered a resilience and anti-bullying program; one which is distinctly different
from other program’s due to its multiple goals and broader pedagogical perspective. Resilience training goes hand-in-hand
with developing positive social skills.

Resilience and social skills; rock and water, are presented and trained in balance.

Psychophysical work means that through an active, physical angle positive social skills are learnt. Through play and
through physical exercise social communication and confrontational skills are learnt.

Play and physical exercise are alternated with moments of self-reflection, group conversations and complemented by
processing orders.

Key results:

Apart from improving social security and social well-being it has been proved through small scale research that bullying
and sexual harassment has been reduced:

- Improved educational relationship student — teacher
- Better coping strategies, conflict management

- Better learning results

- Little to no drop out

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Rock and water trainers Da Vinci college Dordrecht: Gonul Dural or Kathelijn Roetenburg

gdural@davinci.nl

kroetenberg@davinci.nl

https://www.rotsenwater.nl (change the language to English)

https://www.youtube.com/watch?v=9dWH Pz-blo
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Best Practice name: Mood diary

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Students who wish insight into their emotions and moods

Problem to be addressed:
Learning what emotions and moods do and getting more of a grip so that they can deal with their feelings in a better way.

Implementation process:

The diary consists of 3 weeks. These weeks run from Monday ‘till Sunday. During these days you grade your mood twice a
day. Once in the morning and once in the evening. The schedule consists of the numbers 1 through 7. One stands for ‘| feel
terrible, | can’t do anything anymore and | don’t want anything anymore’ and the number 7 stands for ‘I feel fantastic, |
have never felt this good before’!

So you will judge your mood twice a day. In the morning you'll put a circle around the number that according to you suits
your mood the best and in the evening you’ll do the same with a triangle.

The mood diaries will be reviewed and discussed weekly either individually or in small groups.

Key results:

Through the mood diary students gain insight into their emotions and moods. Because of it the teacher or trainer can see
how the student is doing. If necessary the student can be referred to an external caregiver.

Contact information:
Rieme de Jager Da Vinci college rjager@davinci.nl

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
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My mood Monday Tuesday Wednesday Thursdy | Friday Saturday Sunday
| feel 7 7 7 7 7 7 7
fantastic!

6 6 6 6 6 6 6

5 5 5 5 5 5 5
| feel 4 4 4 4 4 4 4
reasonable

3 3 3 3 3 3 3

2 2 2 2 2 2 2
| feel 1 1 1 1 1 1 1
terrible!

‘ = morning

A =evening
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Best Practice name: Walking coaching

Author: Organization: Country:
Rieme de Jager Da Vinci college The Netherlands
Target group:

Suitable for persons of approximately the age of 12 and up

Problem to be addressed:

Walking energizes, makes one creative, curious and interested. Walking coaching not only puts you into physical
movement, it also helps you mentally. Endorphins are set free which give a positive feeling. By literally keeping on moving
the coach’s or therapist’s question will resonate better and lead to answers about life problems and meaningfulness
questions. Literally together walking through your life. A moment not to talk and to look around and question or answer
will in effect lead to other insights than the immediate automatic response. To be quiet on a beautiful spot and using
nature as an inspiration. Questions and answers come automatically if you really look around. Nature gives and orders rest
from the inside.

Implementation process:
Walking coaching is a form of coaching in which you walk in nature and the coach will regularly use nature in the
conversation. The advantages of walking in nature during a coaching trajectory are diverse and differ per person.

- Nature is restful and because of it you are able to relax easier

- Innature your senses are stimulated through which you have more physical experiences while your thoughts are
less present

- By walking in nature thoughts and feelings literally come into movement

- Innature you are really completely ‘out’. Because of this it is easier to distance yourself from your daily worries
and patterns

- You’'ll obtain rest and space in your head through which you’ll be able to concentrate better, freer and clearer
and through which you’ll be able to easier make decisions

- After a walk people generally feel less anxious or somber and tensions in muscles lessens

- Aconversation in a diverse natural environment makes you able remember your insights better and because of
this they work better

- Walking coaching works faster, has a lower threshold and gives more pleasure than traditional therapy

Key results:

- More inner rest and relaxation

- Insightinto your qualities and motivation

- Overview and focus on your energy givers

- Energy and strength to make your own choices

Contact information:
Rieme de Jager Da Vinci college rdejager@davinci.nl

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
Search: walking coaching

https://www.lifecoach-directory.org.uk/memberarticles/coaching-in-motion-an-introduction-to-walking-coaching
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Best Practice name: Accrington and Rossendale College — Improving Mental Health and Wellbeing Through
Partnership Working

Author: Organization: Country:
L Scragg Dundee and Angus College UK
Target group:

Education organisations, teachers

Problem to be addressed:

Accrington and Rossendale College is based in an area of high unemployment and a higher proportion of young people not
in education, employment or training (NEETSs).

Implementation process:

To provide further support for students who may have mental health issues, the college utilized its existing networks and
relationships. One of their existing partners, Lancashire Care NHS Foundation Trust Mental Health Services were looking
for a part-time training manager at the same time the college had also identified the need for such a post. The
organisations decided to create a joint full-time post across both organisations allowing them to support projects that look
to address negative outcomes in relation to mental health.

Some of these projects involve the delivery of learning and accredited courses for those affected by mental illness and
substance abuse. In addition, the created postholder is looking to establish a Recovery College to provide learning and
opportunity to those in medium and low secure mental health services within the region. By having the postholder across
both organisations, ACROSS have used this expertise to enable mental health and wellbeing to be established within the
curriculum with numerous learning programmes available. This has extended to staff development, and the training of
staff to identify issues and manage concerns.

Finally, ACROSS provide a number of support packages to students who may have issues with their mental health including
pastoral staff, personal tutors and trained teaching teams and a dedicated Specialist Learning Support Tutor.

Key results:

1. Theretention rate has risen from 90% in 2015-16 to 96% at present
2. Courses are offered offsite by ACROSS and the Recovery College has delivered to 12 service users during its first
calendar year of courses
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Contact information:

Not provided within the case study

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Information taken from the following case study:
http://aoc.co.uk/sites/default/files/Accrington%20%26%20Rossendale%20College.pdf
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Best Practice name: Blackpool Sixth Form College — Improving Mental Health and Wellbeing through
smoother transitions

Author: Organization: Country:
L Scragg Dundee and Angus College UK
Target group:

Education organisations, teachers

Problem to be addressed:

Transitions from high school into further education can be a worrying, anxious time for young people and can have a
negative impact on their mental wellbeing. By sharing information with partner and feeder schools, Blackpool College can
identify students who may need additional support to manage this transition and therefore increase retention for the
college and improve opportunity for such students.

Implementation process:

Members of the support team at Blackpool Sixth Form College firstly established links with Special Educational Needs
CoOrdinators (SENCO's) within the relevant partner and feeder schools, and met twice per year to start planning transition
processes for students who may need additional support. These plans included identification of students who may need
additional assistance, provision of a key worker (who was also trained in mental health first aid) to provide a single point of
contact for the student, along with familiarization visits to the college beforehand, to help the students become more
familiar and comfortable in the new environment and systems.

Once in college, all students receive sessions on resilience, mental wellness, wellbeing, healthy lifestyles and how to cope
with stress and anxiety therefore providing students with some tools they can use themselves. In addition, the college also
invite external agencies such as the National Health Service (NHS) and local Connect Counselling Service to deliver sessions
to targeted students. Outside agencies such as those that assist with substance misuse or self-harm are also engaged with
to provide their specialist services as and when required.

Internally, the college provides one-to-one counselling support to around 200 students each year, whilst the college’s
Fitness to Study Policy provides operational guidance ensuring reasonable adjustments be made for students who may be
impacted by their mental health and wellbeing. This includes two dedicated members of staff acting as key workers.

Finally, the college has improved staff awareness of mental health and wellbeing by developing a programme of training
and staff development including elements such as basic mental health awareness to more specific areas such as suicide.
These sessions have been delivered by subject matter experts since 2015.

Key results:
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The college showed an increase in retention numbers for students with mental health conditions — from 76.7% to 89.5%
within twelve months. Attainment for students with mental health conditions who are supported by the college is
expected to increase to 67% achieving their target grade, as opposed to 44% the previous year.

Contact information:

Not provided within the case study

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Information taken from the following case study:
https://www.aoc.co.uk/sites/default/files/Blackpool%20Sixth%20Form%20College 1.pdf

Key learnings:

e Make links with key staff from your catchment high schools. Discuss ideas and strategies that will help support all
students make a smoother transition.

e  Ensure that information sharing is made possible in order to support those students who might need things to be
done differently. You might need to establish a written agreement as a partnership.

e Share learning with feeder schools, staff teams and wider organisations. Try delivering some joint training to open
discussions and bring people together.

e Establish an environment that supports mental health and wellbeing for all in your college community. This will
help to make the transition for more anxious students much smoother.

e Having an experienced member of staff in place to support students who need additional help requires good
training. Make the most of staff development opportunities for key personnel.
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Best Practice name: Breakfast Club

Author: Barry J Carmichael Organization: Dundee and Angus College Country: UK

Target group: D&A Students

Problem to be addressed: Improving student retention and improving outcomes

Implementation process:

Breakfast club was set up to offer D&A students the chance to connect with others whilst having a cup of something hot or
a light breakfast. The session is supported by Learner Engagement and Student Services. We encourage students to chat to
each other about whatever is on their mind and SS are there to support students who may be struggling or need ongoing
support out with this setting. Student Services staff can and do suggest to vulnerable or lonely students to use this service
to connect with others and meet Learner Engagement staff who can help link them into other groups and volunteering
opportunities. This can also help students who are experiencing financial difficulty without directing unwanted attention to
themselves.

Student who have attended this group have said they have made friends, been more sociable, got breakfast when they had
no money or food and had interesting conversations with people they might not normally talk too.

Key results
8™ October — 10" March (Breakfast club Tuesday, Wednesday and Thursday , Kingsway Campus)
145 students attended to discuss topics such as mental health, anxiety, illnesses and course progression

Gardyne and Arbroath campuses have 6-20 students regularly for their breakfast clubs on Wednesdays and
Fridays.

Contact information:

r.jack@dundeeandangus.ac.uk (Student Services Team Leader)
c.meldrum@dundeeandangus.ac.uk (Student President)
a.monks@dundeeandangus.ac.uk (Student VP — Arbroath)
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Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Learner Engagement

D&A Attributes

We want D&A students to leave the College well rounded, employable and able to cope with life's demands. With employers
becoming more demanding in what they expect from applicants, it will take a collective approach to ensure that our students
are qualified, trained, confident and competent.

Through our D&A Attributes programme, we can provide learners with a wide range of volunteering activities and
opportunities, designed to enhance and enrich the learner experience. We can help our students to develop their skills and
knowledge, adding value to their qualifications in preparation for life after College. Students can gain up to 12 Attributes at
bronze, silver or gold level, outlining:

e Volunteering

e  (Citizenship

e Essential Skill Development
e Enterprise

e Sport & Wellbeing

Student Services

What we do

Student Services exists in all 3 main campuses at D and A College and offers advice, guidance, academic and social emotional
and behavioural (SEB) support to all students. We support students on the journey to college, during college and from
college working in partnership with external agencies and academic staff to ensure the best possible experience for the
student.

We have to expertise to work with a range of difficulties and disabilities. This is just a very small flavour of Student Services,
more details can be found within the team information.

Staff and students can refer throughout the year. Pop into the advice centre on your campus and speak to any of the staff
who will be happy to help you. We work a key worker system where staff are responsible for specific curriculum areas or
type of support/guidance. Take some time to see who your student services officer is should you need to make a referral or
ask for support. We are always happy to answer any questions about support/guidance.
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Best Practice name: Breathing Space Bench

Author: Barry J Carmichael Organization: Dundee and Angus College Country: UK

Target group: D&A Students, Staff and Visitors

Problem to be addressed: Improving student retention and improving outcomes through helping students open
up about MH and WB.

Implementation process: As a benefit of the long standing partnership work we have with Breathing Space, we
were gifted a Breathing Space bench (circa £1000) as part of their “You Matter, We Care” theme for 2020. The
idea behind the bench is to create welcoming community spaces and informal opportunities for connecting
with others. This process took nearly 18 months in the planning and we were the second college in Scotland to
receive and install the bench in our newly renovated space.

Key results:

The careful positioning of this bench is in line of sight of Learner Engagement, Students Association and
Student Services. The plans have been shared so that another 2 benches can be made at Kingsway Campus and
Arbroath Campus (in conjunction with Penumbra) will allow students who sit on the bench an opportunity to
have conversations with the relevant staff to ensure they get the help they require.

Contact information:

Barry Carmichael, OD Lead, D&A College — b.carmichael@dundeeandangus.ac.uk
Tony MclLaren — National Co-ordinator Breathing Space, NHS24 — Tony.Mclaren@nhs24.scot.nhs.uk

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://breathingspace.scot

http://www.penumbra.org.uk/
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Student Services
What we do

Student Services exists in all 3 main campuses at D and A College and offers advice, guidance, academic and social emotional
and behavioural (SEB) support to all students. We support students on the journey to college, during college and from
college working in partnership with external agencies and academic staff to ensure the best possible experience for the
student.

We have to expertise to work with a range of difficulties and disabilities. This is just a very small flavour of Student Services,
more details can be found within the team information.

Staff and students can refer throughout the year. Pop into the advice centre on your campus and speak to any of the staff
who will be happy to help you. We work a key worker system where staff are responsible for specific curriculum areas or
type of support/guidance. Take some time to see who your student services officer is should you need to make a referral or
ask for support. We are always happy to answer any questions about support/guidance.
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Best Practice name: Staff Fika

Author: Organization: Country:
L Scragg Dundee and Angus College UK
Target group:

Education organisations, teachers, support staff

Problem to be addressed:

Supporting students who require additional assistance is key to positive experiences in college, including retention and
retainment of students. Staff are key to providing this support, but let us not forget that staff also need support,
encouragement and time to clear their mind of potentially troubling day-by-day issues in the workplace. During a previous
Erasmus+ staff mobility to Sweden, returning staff brought with them the concept of Fika, time during each day for staff to
convene informally over coffee and cake to discuss anything they wish to get off their chest.

Implementation process:

Following the knowledge sharing mobility, staff from various departments returned and some looked to implement Fika
time into their daily routine. This was obviously easier for support staff who had some more flexibility with timings than
academic staff whose daily schedule is determined by timetabling. With the support of their manager, some teams
managed to integrate this ‘clear time” into their daily schedules and started taking the time to communicate with each
other in a more informal manner, airing grievances, requesting advice and generally getting things off their chests. Each
team has their own method for implementing this, with most just taking it in turns to provide the important elements such
as cake and coffee.

Key results:

Whilst we have no objective data from surveys as to the key outcomes, informal discussions with staff whose departments
provide this ‘clear time’ is positive with staff expressing satisfaction as the opportunities. One key issue raised though was
to be aware that if managers get involved in the Fika time, they must do so as equals and NOT use the time to raise work
or team tasks that need completion.

Contact information:

For additional information, contact |.scragg@dundeeandangus.ac.uk
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Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

Key learnings:

e Ensure managers taking part do so on a equal level — during Fika time, they are not managers, just other
members of the team
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Best Practice name: Emily Test Gender Based Violence Cards

Author: Barry J Carmichael Organization: Dundee and Angus College Country: UK

Target group: D&A Students, Staff

Problem to be addressed: Improving student retention and improving outcomes through helping students / staff open up
about issues of GBV and the impact on MH and WB.

Implementation process: http://emilytest.co.uk/emilys-story/

Gender based violence support cards

The implementation process included firstly, receiving the GBV Support Cards with the attached note below.

1. The purpose of the cards 2. Distributing the cards 3. Additional resources & digital assets 4. Feedback

1. The purpose of the cards

The cards are intended to be given to all staff as a resource to help them support students and other members of staff.

The cards recognise that any member of staff working in a college or university may receive a disclosure of GBV, but not all
staff will have received training in what to do. The overriding aim of the cards is to equip staff who have not received training
in GBV disclosures with the basic information needed to quickly and safely refer the person making the disclosure on to
specialist support services. We want all staff to have this information at their fingertips so we developed a resource that
could be carried at all times. The cards are not intended as a substitute for specific policies or staff training in how to handle
disclosures of GBV. That is something institutions already have in place or are working on.

The cards have been developed by a steering group comprising Scottish Women’s Aid, Rape Crisis Scotland, the Scottish HR
Director’s network, AMOSSHE Scotland, NUS Scotland, the Scottish Government, the #EmilyTest Campaign, the Equally Safe
in Higher Education team at the University of Strathclyde, Colleges Scotland, College Development Network and Universities
Scotland. The project has been shared with college principals through the College Principals’ Group. Copy and design
concepts were tested with focus groups of staff and students over the summer.

Two copies of the card are embedded within a short, A5 leaflet that puts them into context, explains their purpose, and
provides 6 steps to guide a conversation for someone who receives a disclosure of GBV. This guidance is adapted from the
Equally Safe Toolkit with advice from the ESHE team as well as HR Directors and AMOSSHE Scotland.

We're asking staff to pop the cards out of the perforated leaflet, fold and keep them to hand in staff ID lanyards, purses or
wallets. The first half of the leaflet can be kept too, if you’d like to hold on to the guidance for handling a disclosure of gender
based violence. If you receive a disclosure of gender based violence from a student, or colleague, please give them the card.

2. Distributing the cards in institutions
The URL that is on the cards is live as of Sunday 2 September 2018.

* The cards are intended to be given to all staff including: lecturing staff; support staff and those in janitorial/cleaning roles;
security roles; any staff in college owned or part-owned residential/accommodation; and, retail/bar staff on campus working
on campus (where such services exist). This acknowledges that any member of staff working in a college or university could
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receive a disclosure of gender based violence. « We’d really appreciate it if you could arrange onward distribution across
your institution, including to other sites where this applies. ® We appreciate it will take some time for the cards to reach
staff in all parts of the institution. There will be an official launch of the cards on Thursday 27 September 2018. It's important
to us that the cards are well circulated within institutions by that point and we’d really appreciate your help with that. » As
well as the cards and leaflets, there is a set of digital assets to support your efforts to raise awareness and encourage take-
up of the cards. This can be found under section 3. We’d welcome any and all internal communications about the cards from
Monday 3 September 2018 onwards. However, as the ‘official’ launch, with political and media engagement, is not until
Thursday 27 September 2018 we’d appreciate it if you could pause on any external, public, communications until Thursday
27 September 2018. » The cards are customised to include details of your institution’s support services for gender based
violence and/or wider wellbeing, if the institution took up the opportunity to customise. This was progressed through
student support services with the help of AMOSSHE Scotland. This was to ensure that the support services were aware of
this and were alert to any possible increase in demand for services that may happen as a result. ® We've allocated more
than double the number of leaflets than the headcount numbers of staff in your institution based on numbers in the HEIDI+
database. We rounded-up on advice from our steering group members. As every leaflet contains two cards to pop-out and
keep, every member of staff only needs to receive one leaflet to have a card on them and a replacement (should they use
the first). That means, you could keep a reserve of cards in HR for new staff, additional replacements etc. Or, you could
allocate two per person from the outset or allocate additional copies to areas of the institution which experience a higher
turnover in staff etc. Every institution is different, we’ll leave that up to you. ® Within your allocation, we’d appreciate it if
you could make a set of cards available to your student association and the branch(es) of all trade unions for onward
distribution. EIS, Unison and NUS Scotland are members of the steering group that developed the cards. They are keen to
help with distribution and to ensure that their members play a full part in their use. * Private student accommodation
providers (wholly outwith the college and university sector) will be offered a set of generic cards direct by Universities
Scotland.

3. Additional resources & digital assets

The cards list a web address: endGBV.uk for a microsite that lists all the national and institution specific support services,
offers more support for those wanting to help others and provides some background context to the cards.

The site will be live by Monday 3 September 2018 in time for delivery of the cards.

*The key messages are:

 “Psychological, emotional, physical and mental abuse can take many forms.”

 “If something doesn’t feel right to you, we can help.”

4. Feedback

There will be an interim evaluation of the cards 6 months after roll-out and a full evaluation to take place after a year.

This led to the next stage, stickers on the back of every cubical and toilet in Colleges and Universities across Scotland.
https://www.universities-scotland.ac.uk/colleges-and-universities-receive-50000-stickers-to-help-students-experiencing-
gender-based-violence-and-mental-health-issues/

Key results:
The careful distribution of these cards has been successful, with numerous students coming forward and staff too. This has
allowed immediate support to be put into place.

Contact information:

Barry Carmichael, OD Lead, D&A College — b.carmichael@dundeeandangus.ac.uk
Tony Mclaren — National Co-ordinator Breathing Space, NHS24 — Tony.Mclaren@nhs24.scot.nhs.uk
Fiona Drouet — Mother of Emily and Founder of Emily Test — fionadrouet@emilytest.co.uk
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Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

https://breathingspace.scot (Partner of Emily Test and their details on the GBV Stickers)

http://emilytest.co.uk/

http://emilytest.co.uk/helpful-resources/

https://www.endgbv.uk/

https://www.zerotolerance.org.uk/

https://www.universities-scotland.ac.uk/college-university-staff-given-new-resource-help-support-anyone-experiencing-
gender-based-violence/

https://www.universities-scotland.ac.uk/colleges-and-universities-receive-50000-stickers-to-help-students-experiencing-
gender-based-violence-and-mental-health-issues/

https://www.powtoon.com/m/bZ198Gzg9Ul/1/m?utm source=email
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Best Practice name: Relaxation Technique

Author: Organization: Country:
Barry J Carmichael Dundee and Angus College UK
Target group:

D&A College Staff and Students

Problem to be addressed:
Relaxation techniques to improve student retention and student outcomes. Techniques to enable staff to reduce sickness
absence.

Implementation process:

The Diploma in Relaxation was funded from the Wellbeing budget as part of the Good to Great Transformational Fund of
£850k. The Wellbeing project was £60k.

The School of Natural Health Science provided the materials and certification and it took 6 months to complete.

Additional G2G money funded a relaxation chair and mats, bolsters, blocks and blankets so 121 and group relaxation
sessions could be done with staff and students.

Key results:

| have delivered 4 staff group sessions, 4 student group sessions and have 1 student and 1 member of staff that | see on a
weekly basis.

The ongoing 121s struggle with PTSD and come to me to relieve feelings of anxiety and stress. We work together on
muscle group relaxation and guided meditation.

Both of these clients continue to attend and say the practice helps when deal with stressful flashbacks and feelings of
calm.

The group sessions have been more generic and are designed to link in with our inner resource and dispel stress. Staff and
student groups have both reposted feeling much more relaxed and calm and wished they had more time to practice.

Contact information:

r.jack@dundeeandangus.ac.uk (Student Services Team Leader — Kingsway campus)

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
https://naturalhealthcourses.com/

Relaxation is defined as a ‘state of being free from tension and anxiety’. As adults we can often forget to truly relax, even in
our down time we might not fully switch off or forget our stresses and strains of daily life, but it is important that we do so.

Relaxing is a skill and it is something we need to train our minds and bodies to do, the same as when learning any new skill,
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like learning the piano or riding a bike for example. This can be difficult to explain as a new concept as many may not
understand the need for relaxation or what relaxation really is. What we need to do is help people to recognise that our
bodies can get very excited and that it is important to give ourselves some downtime.

A nice way to explain what relaxation could be:

“Relaxation is a state your body can learn where it is soft and loose and your mind is free from stress. When we are relaxed

we can easily replace negative and strict thoughts with soft, gentle and positive ones.”

What are the Benefits of Relaxation?

Slowing the heart rate

Reducing the activity of stress hormones

Slowing your breathing rate

Helping you to naturally breathe well by encouraging deeper breathing

When animals in the wild are stressed, they will spend some time literally ‘shaking off’ the stress of their predator, so their

parasympathetic nervous system can get back into a balanced and calm state. We also need to learn do to this because if

we get into the habit of holding stress all the time, this can cause stress related physical.

A simple breathing exercise

1. Breathe in deeply — in through the nose for a count of four, hold for two, out through the nose for four.
2. When you do this, notice how big and round your belly is, filled with air like a balloon. Take a breath through the mouth
and notice the difference.

3. Place your hand on your chest and on your tummy to feel the different in movement when breathing in in these ways.
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Best Practice name: Scotland’s Mental Health First Aid (SMHFA) 2020

Author: Organization: Country:
Barry J Carmichael Dundee and Angus College UK

Target group: Education Organisations, Teachers, Support Staff and Students

Problem to be addressed: Improving D&A Services

Implementation process:

Good to Great (#DAG2G) was launched in August 2017 with money made available (£850k) to transform the College into a
position of Great from a position of Good. This was based on the management book by Jim C. Collins that describes how
companies transition from being good companies to great companies.

The two year project was designed to transform the College in to a by 2020 D&A College will be the outstanding model of
how regional colleges in Scotland operate and how they impact on their local economy. G2G was based across five major
themes and underpinned by 30 major projects, one of the major themes was Wellbeing of staff and students.

Main implementation through Good to Great was including enhancing learner retention by 5%, improving attainment by a
further 3.5%, and improving learner satisfaction by 5%. All with the knowledge that making improvements when things are
below average is difficult, but doing this when performance is already good represents a real challenge.

Our focus is not just on student outcomes, we are working on improving staff satisfaction and happiness indexes by 3.5%
(based on already high scores) and are doing this whilst targeting cost reductions of £1.5million through efficiency
improvements of 10%.

Student withdrawal peaks in three months of the year, October, November and Febraury, so those key times were identified
and provision put in to mitigate against this.

Key results:

Wellbeing stats as of 1% Jan 2017 — 4" November 2019

CPD Event Numbers
1. ACAS 25
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2. Alcohol ---
3. All Staff Development Day 684
4. Breathing Space 36
5. CAMs 8
6. Circuits 20
7. Coaching 86
8. Cycling 56
9. D&A Celebrates 297
10. De-escalation 40
11. Drugs 21
12. Drumming 53
13. Fighting Fairness 66
14. Focus, Plan, Attack 17
15. GBV / Domestic Abuse Awareness 2/11
16. Golf 19
17. Growth Mindset 19
18. Massage 5
19. Mediation 23
20. Mental Health 203
21. MetaFit 14
22. Mindfulness 124
23. Period Poverty -—
24. Poundfit 190
25. Resilience 89
26. SAFETalk 5
27. Sexual Health 5
28. Smoking ---
29. Suicide 46
30. Team building 7
31. Walking Football 10
32. Working Sm@rt 37
33. WRAP 40
34. Yoga 122
35. Zumba 7
36. Menopause 12
37. Simply Health 1
38. Having Difficult Conversations 1
39. Pilates 26
40. Self defence 4
41. Health and Happiness webinar 1
42. Conflict Training and personal 18
awareness
Total 2689

Retention rates for FE full time students at Dundee and Angus College v National

2016-17

70.8% / 65.3% successful completions
21% / 25.1% withdrawal

2017-18
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75.4% / 66.1% successful completions
18.6% / 25.1% withdrawal

2018-19
70.2% / 65.2% successful completions
19.8% / 24.7% withdrawal

With the introduction of Wellbeing Project 89% of our students now feel, that college cares about their wellbeing and 93%
said that they know how to look after their wellbeing.

Contact information:

Tatiana Zorina — Transformation Manager
t.zorina@dundeeandangus.ac.uk

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

http://www.openchange.co.uk/designing-good-great/

https://www.youtube.com/watch?v=WJa7H 62a2Y
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Best Practice name: Scotland’s Mental Health First Aid (SMHFA) 2020

Author: Organization: Country:
Barry J Carmichael Dundee and Angus College UK

Target group: Education Organisations, Teachers, Support Staff and Students

Problem to be addressed:

Dundee and Angus College has a staff count of circa 1100 (670 FTE) and 22,000 students and with one in four
adults having experience of a common mental health problem every year, 1 in 6 adults experiencing a common
mental health problem, such as anxiety or depression each week and 1 in 5 adults has considered taking their
own life at some point, that is around 5000 - 6000 people at any one point.

https://www.mentalhealth.org.uk/publications/fundamental-facts-about-mental-health-2016

There was evidence to suggest that with the launch of the Scottish Goverment’s Mental Health Strategy and it's
aspirational 40 actions, Further Education needed to step up and be ready to support the numbers of staff and
students who are experiencing significant challenges.

2. Roll out improved mental health training for those who support young people in educational settings.

36. Work with employers on how they can act to protect and improve mental health, and support employees
experiencing poor mental health.

https://www.gov.scot/publications/mental-health-strategy-2017-2027/pages/2/

With the concentration on parity between physical health and mental health, the HSE demands for Physical
First Aid incidents, low risk workplaces with 25-50 people, there should be at least one first aider who holds an
Emergency First Aid at Work certificate, with another first-aider per 100 employees.

(16 Mar 2017, HSE)

The Scottish Government as part of their 10 year Mental Health Strategy (2017-2027) quotes the following
vision -

Our Vision

Our vision for the Mental Health Strategy is of a Scotland where people can get the right help at the right time,
expect recovery, and fully enjoy their rights, free from discrimination and stigma. 2!
Over the 10 years of the Strategy, we will work on achieving parity between mental and physical health.

The scale of the challenge to achieve parity is considerable:
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e Only1in 3 people who would benefit from treatment for a mental iliness currently receive it, on current
estimates.

e People with life-long mental iliness are likely to die 15-20 years prematurely because of physical ill-
health.

e People with a mental health problem are more likely than others to wait longer than 4 hours in an
Emergency Department.

https://www.gov.scot/publications/mental-health-strategy-2017-2027/pages/3/

With this in mind, it was imperative Dundee and Angus College started to investigate CPD around Mental
Health Awareness culminating in SMHFA as | believe a similar model for qualified staff in organisations.

Mental Health First Aid (MHFA) was first developed in Australia by Betty Kitchener and her husband Professor
Anthony Jorm. Founded in 2001, the programme has spread from Australia to over 20 countries. More
information on Mental Health First Aid International, trading as Mental Health First Aid Australia,

at www.mhfa.com.au (external link).

In 2003 Betty Kitchener brought the course over to Scotland and trained a number of instructors who then
piloted the course throughout Scotland.

Such was the enthusiastic response to the Australian course that the formerly named Scottish Executive funded
the development of a Scottish course based on MHFA principles.

In 2004 Scottish materials were developed and the National Training Team was commissioned to begin training
instructors from all over Scotland.

Implementation process:

Identifying the opportunities for staff to undertake this award. Normally, May / June and January are ideal times
to conduct this award.

It was imperative that D&A College were able to allow staff on to the last SMHFA train the trainer award and we
have two staff who can deliver the full SMHFA qualification. There is no more planned, scheduled T4T programs
by the NHS for the foreseeable.

Having two staff allows us to be sustainable in our delivery of this award.

In addition, the Scottish Government have made this commitment in their vision of the Strategy.

"Working to improve mental health care is not just the preserve of the NHS or the health portfolio. We will be
working not only across the Scottish Government, but also across the wider public services to harness the
broadest range of opportunities to improve the population's mental health. This work is broad and far-reaching,
for example:

Education: Support from teachers and other school staff can be vital in helping ensure the mental wellbeing of
children and young people. We will empower and support local services to provide early access to effective
supports and interventions at tiers 1 and 2 and to use specialist CAMHS (See below) expertise where it will be
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most effective.”

Child and Adolescent Mental Health Services (CAMHS): While we have improved access to CAMHS, we're
determined to go further. Demand for this specialism is continuing to increase and services could work together
more effectively, or to intervene early. We need to achieve the best outcomes for children. Sometimes CAMHS is
the right route, and at other times an alternative would be better. We will look at the whole system, recognising
the importance of specialist services but also the importance of early interventions at tiers 1 and 2.

This includes providing support for families through parenting programmes where appropriate. We will ensure
that wellbeing is embedded across services and that staff are confident to support a child or young person with
their mental wellbeing.

Key results:

Currently there are over 300 SMHFA instructors in Scotland and more than 40,000 people have attended the
training.

The course does not train people to be mental health workers. It offers basic general information about mental
health problems. The knowledge presented and understanding developed in the course helps to remove stigma
and fear and to give confidence in approaching a person in distress.

Mental Health First Aid is an initial response to distress and all participants on the course understand that this
help is given only until other suitable or professional help can be found.

Currently there are over 75 staff qualified in SMHFA and more than double have gone through Mental Health
Awareness Training within Dundee and Angus College and it’s those numbers that help support our students

and aid with retention through adequate signposting and recognition of signs and symptoms of poor mental

health.

Retention rates for FE full time students at Dundee and Angus College v National

2016-17
70.8% / 65.3% successful completions
21% / 25.1% withdrawal

2017-18
75.4% / 66.1% successful completions
18.6% / 25.1% withdrawal

2018-19
70.2% / 65.2% successful completions
19.8% / 24.7% withdrawal

Increased students from SIMD and the Widening Access Program is impacting on our retention rates,
withdrawal, partial success and full successful completion.

https://www.gov.scot/collections/scottish-index-of-multiple-deprivation-2020/

https://www.universities-scotland.ac.uk/publications/working-to-widen-access/
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Contact information:
Barry Carmichael — b.carmichael@dundeeandangus.ac.uk

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
http://www.smhfa.com/

https://www.samh.org.uk/

https://www.gov.scot/publications/mental-health-strategy-2017-2027/

https://www.samh.org.uk/documents/SAMH Understanding Mental Health Problems.pdf

https://www.samh.org.uk/documents/5ways Leaflet digital.pdf

https://breathingspace.scot/

https://www.samaritans.org/?nation=scotland
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Best Practice name: SocieTea

Author: Organization: Country:
L Scragg Dundee and Angus College UK
Target group:

Education organisations, teachers, support staff, students

Problem to be addressed:

SocieTea launched in December 2018 as part of the Students’ Association move to tackle mental health and the power of
talking and sharing in reducing the stigma attached to discussing mental health through a ‘Cuppy and a Chat’. The
initiative was set up as a result of the ongoing “Crack Open a Cold One” which was mainly aimed at the issue of Men’s
mental health in order to provide more access for all students to have the opportunity to have a “#heartTEAheart”.

Implementation process:

The group is run with refreshments and activities to promote positive mental health, such as colouring books and talking
cards to aid discussing and relaxation. The group runs every Wednesday across lunchtime and is open to both staff and
students to promote the power of talking and having a support network in the battle against poor mental health. The
initiative further collaborated with the #DAWellbeing project through its participation in “Time to Talk” Day, 7t" February
2019 as a joint collaboration between staff and students aiming to get everyone around the College talking, not just about
mental health but just talking in order to make it part of our daily routine at College. Using the power of “Are You Okay”
to make improvements in the way people think about mental health. Supporting people with how they are feeling,
especially if they are struggling and how we can promote talking about it without the stigma and ensuring that staff and
students feel empowered to help.

Key results:

The implementation of this initiative has had a positive impact on
both individuals from across the College talking to one another,
as well as staff talking to students and vice versa. It has allowed
an environment for both staff and students to take a break from
busy college life to chat about how they are feeling, spend time
away from the study environment, and have the opportunity to
build support networks outside of the classroom. Therefore,
building bridges between staff and students who would
otherwise maybe not have had the opportunity to interact
otherwise. In addition, the collaboration with Student Services
and our Help Desks, has allowed our Student Reps to feel

confident in signposting students for further help when required
or disclosed, as well as a referral system for students who have approached Student Services themselves or referred by
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other departments across the College.

Initial feedback from students and staff is to have the group running on different days to catch another cohort of students
across the College and not just those who are there on a Wednesday lunchtime. “/ wanted to make sure that everyone
could take part and | believe that the college should be more of a community and this group goes a way to making this
happen, we should be able to offer a cuppy and a chat to all of our students no matter what day they attend college”.
Therefore, addressing barriers to other students and staff who do not attend college on that day and who may benefit
from establishing and maintaining a support network with others across the college. In addition, the group may also
provide the opportunity for a student to informally ask for help who may otherwise find it difficult through other channels.
Another key piece of feedback from the group is to possibly have a parents “Time to Talk” where students who have
children can come with their children to ensure that they are not finding barriers to groups and support networks during
their time at college. One of the students who attends when they can have commented, “/ would like to attend more of
the clubs and activities that there is on offer but as a mum to three boys | feel that | have too many other things that need
me and childcare is too expensive out of college time, it would be good to have others in the same boat to talk to”.
Therefore, addressing the need to ensure that Student Carers are not isolated through their role of both student and carer
and have full access to a support group across the college.

Contact information:

For additional information, contact |.scragg@dundeeandangus.ac.uk

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
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Best Practice name: Walk a Mile in My Shoes

Author: Organization: Country:
L Scragg Dundee and Angus College UK
Target group:

Education organisations, teachers, support staff, students

Problem to be addressed:

Combining physical exercise and talking, the Students Association of Dundee and Angus College used the ‘daily mile’
project within the college (whereby each college campus has a measured route of one mile to encourage staff and
students to walk one mile per day), to develop a project allowing students to both walk and talk if they so wish.

Implementation process:

The D&A daily mile was a project developed to provide a measured route around each campus of one mile, and to
encourage all staff and students to try and walk this route every day in order to get some basic physical exercise. The D&A
Students Association created the “Walk a Mile in My Shoes’ activity to tackle the stigma of mental health and bring people
together to speak about mental health.

The key idea was to pair people up with someone they did not already know, to walk a mile together whilst speaking about
mental health and other student issues. One unique element of the activity is the use of wristbands. For those who wished
to talk they could choose a purple or blue wristband and would pair up with someone of the other colour. However, after
the initial implementation, feedback was received from people who wanted to walk, but were not comfortable talking
about such issues with a stranger therefore a white wristband was added, indicating that the person wanted to join in the
activity but did not feel comfortable talking at this time — they were not asked to contribute without them initiating the

conversation.

Key results:

Whilst engagement numbers are still quite low, they are growing and expected to grow further as the activity is rolled out
across all campuses. Feedback from participants has been very positive however.

Contact information:

For additional information, contact |.scragg@dundeeandangus.ac.uk

Additional information about this practice (e.g. links to photos, process chart, videos, websites etc.)
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Best Practice name: Materials designed for teachers to help students with severe, deep and multiple learning
difficulties

IAuthor: ITIDE project Organization: CUBU Foundation (BG) ICountry: Bulgaria, Great Britain,
2014-1-UKO1-KA200-001529 Germany, Irelnad, Spain, Turkey

\What is the target group:

Teachers, teaching assistant, trainee teacher, school leader, local authority, training provider, or family members

'Who are implementers or actors:

partnership organizations in the partner countries. Project partners come from six countries across Europe, they include
Leeds Beckett University (UK), National Association for Special Educational Needs (NASEN) (UK), Universidad Complutense
de Madrid (Spain), Anadolu University (Turkey), The Marie Curie Association (Bulgaria), SINN evaluation (Austria),
University of Limerick (Ireland), and ICEP Europe (Ireland)

Challenge to be addressed:

IThe training materials cover the following areas of special educational needs (SEN) and special educational needs and
disabilities (SEND):

e Severe learning difficulties (SLD)

e Profound and multiple learning difficulties (PMLD)

e Complex learning difficulties and disabilities (CLDD)
They are presented in 16 modules within four subject groups and look into topics such as communication and interaction,
the context of specialist teaching, insights from neuroscience, working with families, and the legislation around SEND.

Description of implementing process:

Each resource within a module is associated with a study level, so information will be appropriate to a teacher’s knowledge
and experience. If the user feels that the resources are too detailed for his/her requirements, or he/she needs further
information, the user can change his/her level of study at any time.

There are multiple routes to navigate the user’s way through the training resources. If the user wants, he/she can simply
select the module that interests his/her most, and work through it at a study level to suit him/her. Alternatively, the
user can use the study planner tool, which will create a personalised study plan around the user’s specific interest,
experience and knowledge of the topics covered in the resources.

1. The context of specialist teaching: this group of modules provides a general overview of severe learning difficulties
(SLD), profound and multiple learning difficulties (PMLD), and complex learning difficulties and disabilities (CLDD). It clearly
defines each of these areas in the wider context of child development and legislation. The examples and case studies detail
the challenges presented by learning difficulties and disabilities, and explain how these impact upon learning.

1.1 Understanding the child: development and difficulties

1.2 The legislative context - Edition 2
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1.3 Talking to families; listening to families
1.4 Quality of life

2. Specialist teaching strategies: modules in this group provide specialist teachers with a clear process for strategic
pedagogy and intervention. This incorporates training in quality of life, understanding the needs of children within the
context of their families, and the multi-agency planning that is required to meet the needs of pupils. In particular, these
modules look at how promoting quality of life empowers children with severe, profound and complex learning difficulties
to communicate their needs. Such a focus reinforces the importance of the different agencies —including health, social,
housing and voluntary services — working effectively in cooperation with teachers.

2.1 Planning to meet the needs of children and young people with learning difficulties
2.2 Considering communication and interaction

2.3 The Curriculum Challenge

2.4 Assessment, monitoring and evaluation

3. Specialist teaching procedure: this group of modules provides you with a collection of lessons in good practice,
supporting the formulation of effective teaching and intervention strategies. Featured within these modules is guidance on
a variety of topics, including communication strategies, promoting emotional wellbeing and positive behaviour, personal
care and safeguarding. These are illustrated using a range of examples, case studies, videos and school-based activities.
Included in this are examples of positive relationships between teachers, young people and their families, highlighting
particular instances of good practice with regard to safeguarding.

3.1 Communication: augmentative and assistive strategies

3.2 Engaging in learning: key approaches

3.3 Promoting positive behaviour/maintaining positive relationships
3.4 Emotional wellbeing and mental health

4. Collaboration and leadership: tThe purpose of this group is to enhance your collaboration and leadership skills as a
specialist teacher. These modules will help you form an understanding of your role in working with multiple stakeholders,
emphasising the essential nature of interpersonal relationships for effective planning and delivery of interventions. We
look at how factors such as these enhance your personal and professional development, and the development of those
around you. The modules include coaching models as examples of how to support staff and team development.

4.1 Working with other professionals

4.2 Safeguarding: privacy, dignity and personal care
4.3 Insights from neuroscience

4.4 Developing inquiry-based practice

Conclusions:

IThe resources are freely available for teachers and offer number of possibilities to learn and put knowledge in practice —
with building strategies and study plans to address specific needs of the kids.

Contact information:

http://www.specialpedagogy.info/ - in Bulgarian
http://www.complexneeds.org.uk/ - in English
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IAdditional information about this practice (e.g. picture, process chart, videos, website etc.)

http://www.specialpedagogy.info/ - in Bulgarian
http://www.complexneeds.org.uk/ - in English
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Towards the end of the development of these materials, the Covid-19 pandemic hit the project and work was
brought to a halt. As lockdowns ended and organisations started opening up in Summer 2020, the project
consortium decided to add some additional best practices, looking at Covid responses within their

organisations. These practices are detailed in the following pages.

((. Overcoming Student Challenges and Aiding Retention // 2019-1-UK01-KA202-061497 // Page: 113

OSCAR



- Co-funded by the
Template for Best Practice Description Gt Eupopec nior

Overcoming Student Challenges and Aiding Retention - OSCAR (2019-1-UK01-KA202-061497)
|0-1 Studies /analysis — Best Practice Guidelines / report

Best Practice name: Support for students, teachers, parents in COVID-19 period
Author: Miglena Molhova Organization: CuBu Foundation Country: Bulgaria

(Foundation for development of the cultural and
business potential of civil society)

\What is the target group:

Students, teachers, parents

'Who are implementers or actors:

class teacher, parents of students in the class, students, school psychologist

Challenge to be addressed:

self-confidence, tackling stress from online learning and social distancing (sudden changes of educational practice), sudden
changes of work life and family life, problem-solving skills, desired habits and tangible changes in reality.

Description of implementing process:

Covid-19 pandemic changed many things in the organization of the learning process, teaching process and working process
for parents. Adding to this the social distancing students, teachers and parents needed to face number of problems to deal
with. The practice described here shows how 1 teacher, with one class and the support of the parents went through the
period of “staying home”.
The first stage of the process consists of communicating between the teacher and the parents —in order to build together
an online environment for studying in which students feel cared and involved in the educational process as during physical
presence lessons. In this initial stage the teacher focused on adapting educational content for virtual environment. The
parents supported the teacher according to their competences and participated in the school program too:
e Some supported the setting up the virtual classrooms with technology knowledge (also maintenance,
recording of lessons, management of the videos );
e Others participated in the educational program teaching lessons according to their specific area of
professional competences.
e Students were involved too in the preparation of the lessons of parents (part of the educational process
was regarded as family activity).
After the first 4 weeks of online education, the school psychologist organized regular meetings between teacher and
parents to understand problems, which may have appeared (mood changes, lack of motivation, depressive conditions due
to isolation, etc.). The discussion focused not only to problems students might have experienced, but also problems of the
teacher and the parents. Whenever there was more serious issues identified individual consultations (face-to-face) were
organized with the particular parent or student.

Conclusions:

The “community work” of all actors involved in the educational process helped all a lot — students not to feel isolated from

their friends and usual learning environment, to accept in a more easy way the changes in their homes too; parents to
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keep sane and active, together in a group of interested people to reach a common goal; and last not but least the teacher
not to take the whole stress himself/herself due to the serious changes in the educational process but also to overcome
the effect of social distancing keeping the whole community engaged.

Contact information:

Mrs. Nikolinka Mihaylova, teacher NMU “Lyubomir Pipkov”
nikolinkamihajlova@gmail.com

IAdditional information about this practice (e.g. picture, process chart, videos, website etc.)
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|0-1 Studies /analysis — Best Practice Guidelines / report

Best Practice name: Epimorfotiki Kilkis / Covid-19
IAuthor: NICOLAS GEORGIADIS Organization: EPIMORFOTIKI KILKIS Country: GREECE

\What is the target group:

[Trainers and trainees at Epimorfotiki Kilkis' training courses.

\Who are implementers or actors:

Epimorfotiki Kilkis” trainers, trainees and staff.

Challenge to be addressed:

Covid-19 has affected the way that all educational institutions were operating. The operation of Epimorfotiki Kilkis, as a
Vocational Training and Lifelong Learning Centre, was "suspended" according to the Greek government's regulations, for an
extended period (more than two months). In the meantime, some of the staff were working remotely from home.

After this period, the courses could continue live, but under strict regulations and the trainers and trainees were very|
hesitant and worry.

IThus, Epimorfotiki had to find a way to provide the training courses remotely and maintain the high quality of the
courses and at the same time make sure that trainers and trainees, attending the courses in the premises, are safe.

Description of implementing process:

As daily life started to return to "normal”, some of the services became available again to the public. To visit
the premises, you had to book an appointment. It took more time for the training courses to be available, even after the
staff returned at their desks.

Epimorfotiki Kilkis started to provide blended learning courses, respecting the rules and regulations provided by the
government. In the classroom, the number of trainees was reduced (according to the rules). At the same time, additional
measures took place (wearing masks, keeping social distancing, the material given in the digital form, available antiseptics,
etc.). People were also attending the courses through Epimorfotiki Kilkis' synchronous online platform and special support|
services for trainers and trainees on how to use e-tools was provided.

Additionally, Epimorfotiki Kilkis established a plan to manage a possible infection in its premises and an employ responsible
for taking all measures in case of an infection was appointed. Epimorfotiki also conducted a preventive disinfection of the
premises.

Conclusions:
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Epimorfotiki managed to keep all trainees, who were already attending a training course, when the “suspension” period
started and had no dropouts.

Additionally, Epimorfotiki achieved to implement all safety regulations with success at its premises, so the training courses

could continue, and trainers and trainees feel safe.

Contact information:

nicolas@epimorfotiki.gr

IAdditional information about this practice (e.g. picture, process chart, videos, website etc.)
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Best Practice name: COVID19 Response at Dundee and Angus College

IAuthor: L Scragg Organization: Dundee and Angus College Country: UK

Target group: Education Organisations

Problem to be addressed:

COVID-19 has caused disruption across all elements of the education system in the UK. Schools, Colleges and Universities
closed their physical locations towards the end of March, and a lockdown caused many of the population to stay at home.

At this time of the academic year, students were still some way away from completing their courses either through to
completion or up to the time of examinations. Within the college, teaching staff had to quickly change direction and move
towards a more blended approach in order to assist students in completing their courses successfully.

Implementation process:

Strangely enough, D&A were maybe in a better position than others due to a major cyber-attack that took place one
month prior to the C19 lockdown. Whilst this even caused major issues, data loss and a loss of learning time for students, it
did push the college towards using Microsoft Teams for communication and document storage. When the lockdown
commenced in Scotland and students had to study from home with no face-to-face contact with their lecturers, D&A had
started integrating staff into Microsoft Teams and whilst the switch towards remote learning for students was extremely
difficult, we did have a head start.

Staff throughout the college worked together to assist students with remote learning and assessment. Teaching staff used
a combination of Microsoft Teams, OneNote and existing digital assets used by the college to allow students to successfully
complete their studies. Support staff also assisted in providing remote support services for students who were struggling
both with their studies and with the psychological effects of learning in isolation.

IThe Student Association of the college continually pushed content out through social media channels to students,
providing signposting to services they could utilized to reduce the impact of the lockdown. In addition, they provided a
wide range of remote activities to try and keep students engaged which was launched at the end of March 2020 as
lockdown protocols started to kick-in within the UK, and there was a realization that students were feeling alone, isolated
and removed from the community and their college friends. The Lockdown Lounge was a closed community group using
Facebook providing various activities for students. This culminated in a remote Summer Festival arranged by the Students
Association which took place over a weekend and involved 33 local music acts and 18 supporting businesses.

It should also be mentioned that some students, especially those who were unable to complete their courses remotely due
to the vocational nature, have been given opportunities post-lockdown to complete.

\Whilst the efforts of the whole college were aimed towards successful students for the 19/20 Academic Year, staff were
very much aware that the following year would be even more problematic, especially given the unknowns of when
lockdown would end and if students could attend as per usual. Preparation work took place over the summer for a
blended learning approach, and start dates were amended to provide as much contingency as possible. To assist with this,
the internal college portal was setup with all the information, checklists, guidelines and training required to help staff

understand needs and requirements.
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In addition, during the summer the college released two apps to assist students. Firstly, the My D&A Life app was
developed by students, to provide an easy-to-use, personalized and effective system for students to manage everything
they need to make a success of their time at D&A. Key features of the app including virtual learning integration, full access
to timetables and attendance records, email and quick access to all college resources. In addition, a virtual induction hub
has been created for students in lieu of an actual physical induction to the college. This is a one-stop-shop for students
including welcome videos, covid updates, campus tours and our induction checklist.

At the point of writing, college students are expected to have face-to-face contact and attend college for one day per
week, as opposed to the usual 2.5 days per week for a normal full-time course. Campuses have been amended for social
distancing and with one-way systems, whilst signage has been updated reminding all those within the campus of their
responsibilities towards others, and providing key information.

Key results:

[There are two key results that are worth considering:

1. Firstly, students who had their learning interrupted during AY19/20 completed their courses

2. Secondly, students planning to attend college AY20/21 can do so, albeit in a different format to what they

expected

Given the global situation with C19, D&A students and staff have shown resilience in doing everything possible to complete
AY19/20 and get AY20/21 up and running.

Contact information:

For more information, please contact international@dundeeandangus.ac.uk

IAdditional information about this practice (e.g. links to photos, process chart, videos, websites etc.)

www.dundeeandangus.ac.uk

https://play.google.com/store/apps/details?id=cloud.myday.dundee&gl=GB
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